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SUMMARY OF FINDINGS

This report is based on education data collected from the 1999 Guinea Demographic and Health
Survey (GDHS-I1) conducted by the Direction National edelaStati stique (DNS) withthetechnical assistance
of Macro International." Thissurvey isthe second DHS conducted in Guinea; thefirst survey was conducted
in 1992. The primary purpose of the education questionsin the 1999 GDHS-I1 wasto furnish policy makers
and planners with detailed information on the state of education, the household demand for schooling, and
community perceptions of schooling.

Over the course of the survey, which was conducted between May and July of 1999, 5,090
households, 1,980 men age 15-59, and 6,753 women age 15-49 were successfully interviewed. Education
data were collected on 7,929 children age 6-15.

Overall, thelevel of education of the Guinean populationislow. Only 24 percent of females 6 and
older and 38 percent of males 6 and older have ever attended school. However, educational participation
is increasing over time. For those age 10-14, 42 percent of males and 52 percent of females have no
education. Comparatively, for those age 65 and older, 93 percent of males and 96 percent of females have
no education. Unfortunately, these changes are occurring more slowly for females than for males. In
addition to the disparities between females and males, disparities are also seen in terms of region, area of
residence, and wealth. Those from rura areas are more likely than those in urban areas to never have
attended school. Specifically, thosefrom Conakry have asubstantial advantagein education, compared with
thosefrom other regions. Finally, thosefromwealthier familiesaremorelikely to have attended school than
those from poorer families. Not surprisingly, these disparities are evident throughout the report.

School attendance in Guinea has surpassed the goal of 53 percent by 2000 that was set by the
Declaration of Education Policy in 1989. The gross attendance ratio for primary school is 61 percent and
the grossattendanceratio for secondary school is19 percent. The net attendanceratioissubstantially lower;
40 percent at the primary level and 13 percent at the secondary level. Thus, there are large proportions of
overage and underage children in primary school. There are disparities by gender, residence, region, and
wealth, as well as mother’s education. School attendance is highest for wealthy urban males who live in
Conakry and who have educated mothers. Gender parity is highest in Conakry, for the wealthiest quintile,
and for those with educated mothers. Only 14 percent of children enter school at the official age of seven,
with urban children, children from Conakry, children from the highest wealth quintile, and children with
educated mothers again having a substantial advantage. There is ho gender difference in net intake ratio,
while the gross intake ratio shows that boys enroll in greater proportions than girls (grossintake rate of 51
percent compared with 40 percent, respectively). This net intake ratio islower than the goal of 70 percent
set by the Declaration of Education Policy.

Similar to thefindings on educational attainment, alow proportion of men (36 percent) and an even
lower percentage of women (14 percent) are literate (know how to read). The likelihood of that a person
will be literate increases from older to younger age groups,; however, the proportion of women who are
illiterate still remains extremely high in comparison with men. Five percent of men age 55-59, 23 percent
of men age 45-49, and 51 percent of men age 15-19 can read. For women, 8 percent of those age 45-49 and
23 percent of those age 15-19 can read. The urban-rural difference is equally dramatic. Sixty percent of
urban men can read, compared with 22 percent of rural men, whereas 33 percent of urban women and only
4 percent of rural women can read.

! Direction Nationale de la Statistique [Guinea] and Macro International Inc. 2000. Enquéte Démographique et de
Santé, Guinée 1999. Calverton, Maryland, USA: Direction Nationale de la Statistique and Macro International Inc.
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The education module explored households' education decision making. The results show that the
reasons for children never attending school and starting school overage are similar and do not significantly
differ by gender but rather by area of residence. The main reasons for never attending school and starting
overage are that the child’s labor was needed, the school was not easily accessible, and schooling was too
expensive. Accessibility of schoolsisamoresignificant problemfor rural children, whereasexpenseismore
problematic in urban areas. Lack of student recruitment and lack of room in school were also given as
reasons for starting overage.

On average, children quit school at age 12, which would be the end of the primary cycleif they had
started schooling at the official age and preceded through the primary grades without repetition. In both
urban and rural areas, lack of interest is the reason most often given for leaving school (34 percent and 24
percent, respectively). However, boysaretwiceaslikely asgirlsto leave school because of lack of interest.
Girls, on the other hand, most often quit school because of failure (23 percent). In rura areas, lack of
teachers is a significant reason for quitting school (19 percent). As with the reasons for never attending
school and starting overage, needing the child' s labor was cited more often in urban areas (19 percent) than
inrural areas (9 percent).

Cost can be amajor impediment to schooling, and the vast majority of student’ s households spend
money on schooling regardless of the student’s gender, residence, region, or type of school. Expenditures
other than school fees are substantially similar by type between students in public and private schools.
Private school students are slightly more likely than public school students to spend money on one or more
types of expenditures. On average, households whose children attend private schools pay nearly two and
one-half times as much for schooling as do households whose children attend public schools. Most of the
difference in total expenditures is due to school fees: households with children in private school pay an
average of 92,181 Guinean francs (GF) in school fees; when school fees are subtracted from the total
expenditure, thereisminimal differenceintotal expenditures. Strikingly, moreisspent on boysthanongirls
in nearly every category of expenditure—both public and private—and especially for school fees. As
expected, expenditures on schooling are much higher in urban areas than in rural areas.

In addition to specific school expenses paid for children attending school, many households make
other contributions to schools. Rura households are more likely than urban households to make
contributions to schools, except in the case of giving money to teachers, in which case 70 percent of rural
households, compared with 85 percent of urban households, give money to teachers. In general, it is more
common for households to give money to teachers than to schools (100 percent versus 22 percent).

Access to school is aso an important barrier to schooling. The average travel time to primary
school ismuch lower in urban areasthan in rural areas, with an average estimated travel time of 19 minutes
in urban areas and 47minutes in rural areas. The lowest travel time to school is seen in Conakry, with an
average estimated travel time of 15 minutes. Attendance decreases markedly with theincrease of travel time
to school. Thus, the distance to school disproportionately affects rural children.

Similar to the findings on estimated travel time to school, the average estimated distance to the
closest primary school is more than four times further in rural areas than in urban areas. Access to a
complete cycleof primary school isalso muchmorelikely inurban areasthaninrural areas. Fifteen percent
of rural households do not have reasonable access to a school with all six grades of primary education
compared with only 1 percent of urban households. Similarly, 50 percent of urban households have access
to acomplete cycle of primary school at one location in comparison with 24 percent of rural households.

In most areas, the closest school is a public school; however, in Conakry, there is a much higher
proportion of children for whom the closest school isprivate (34 percent). Multi-grade classroomsare more
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common in rural areasthan in urban areas (25 percent compared with 16 percent, respectively). Windows
and desks are common amenities in schools, but electricity israre, with only 1 percent of rural households
and 34 percent of urban households having electricity. Accessto water isaso much more common in urban
areasthaninrural areas (71 percent compared with 29 percent, respectively). Accessto sanitation facilities
in schools differs by area: more than half of the children in rural households, compared with 18 percent of
the children in urban households, attend schools that do not have toilets.

Perceptions of school participation of boys and girlsreflect the actual state of education in Guinea:
themgjority of householdsbelievethat boysenrall in greater numbers. Interestingly, the measures suggested
for improving enroliment do not differ by gender, except for public-awareness campaigns, which are cited
asameasurethat should betaken for girls more often than for boys (40 percent versus 27 percent). Contrary
to the findings on reasons for never attending school and leaving school, reducing cost is cited more often
as an incentive for rural areas than for urban areas. In line with the findings of accessto a complete cycle
of primary school, rural households find improving access to schoolswith all six grades agreater incentive
for improving enrollment than do urban households.
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CHAPTER 1

INTRODUCTION

Schooling is both a public and a private enterprise that influences both the social and the economic
development of individuals and nations. A government’ s development of informed education policies and
programs depends on the evaluation of the provision or supply of education as well as an analysis of the
interaction of the supply and demand for schooling among the population. Often, agreat deal isknown about
the supply-side characteristics of a given school system: the number of public, and sometimes nonpublic,
schools at each level; teachers qualifications; student-teacher ratio; book-student ratio; etc.

However, often littleisknown about the nature of household demand for schooling, other than from
estimates of enrollment ratios and student flow rates. In response to this data requirement, an education
module was included in the 1999 Guinea Demographic and Health Survey (GDHS-II) that focused on the
household demand for schooling—or, more specifically, the decisions households make about how much
of what kind of education to invest in for household members. The demand for schooling is shaped by the
supply of education, the costs of schooling (monetary and nhon-monetary), and the perceived benefits of
schooling. Monitoring and evaluating these factors is critical to designing and improving programs that
increase children’s access to and persistence in school.

11 GEOGRAPHY

The Republic of Guinea covers 245,857 square kilometers. It issituated in West Africawith more
than 300 kilometers bordering the Atlantic Ocean. Guinea Bissau borders on the northwest, Senegal and
Mali on the north, the Ivory Coast on the east, and Liberia and Sierra L eone on the south.

Guineais divided into four distinct natural regions: Lower Guinea (or Maritime Guinea), Middle
Guinea, Upper Guinea, and Forest Guinea, covering 18, 20, 40, and 22 percent of the nationa territory,
respectively.

Theterritory of the Republic of Guineaisdividedinto eight administrativeregionsof which Conakry
is the capital. There are atotal of 33 prefectures and 38 communes, of which five are in Conakry. The
prefectures are composed of 341 subprefectures or rural development communities.

The education system in Guinea corresponds to the same eight administrative regions. The Head
Education Office islocated in Conakry. At theregional level, there isthe Regional Inspection Office. At
the prefect level, thereisthe Prefect Education Office and, in Conakry, thereisthe Communal Level Office
of Education. At the subprefecturelevel, thereisthe Pedagogical Delegation of the Subprefecture. 1n each
school, there is a parent-teacher association (PTA).

12 EDUCATION SYSTEM
121 Historical Perspective

. From 1958 to 1984:

At independence in 1958, the government of the Republic of Guineaimplemented a massteaching
system. The primary school program was progressively orientated toward the rural areas with productive

work considered an important discipline of the curriculum.
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Furthermore, primary schooling wasmadeobligatory. Theeducation system evolvedinaneconomic
context characterized by acentralized administration in which the state played an important role. About 24
percent of the national budget was devoted to education, and 35 percent of the education budget was
allocated to investment expenses.”

In the course of its evolution, the Guinean education system experienced important changes. The
reform transformed the foundation of the colonial educational system. This reform occurred within the
context of universal education. Each stage of the reform corresponds to an economic, social, and cultural
Guinean revolution. The principal stages can be summarized as follows:

. From 1959 to 1964: This stage corresponds to the phase of the affirmation of African
cultural identity. The principal decisions were the following:

- Private schools were suppressed in 1961. School became free at al levels and
obligatory until the second part of the baccalaureate.

- Primary-school teaching colleges were created to ensure the training of primary
school teachers.

. From 1964 to 1968: This stage was characterized by the fundamental restructuring of
programs and the curriculum. The principal decisions were the following:

- The national literacy campaign was created.
- Written practice of national languages was made obligatory in 1965.

. From 1968 to 1978: The socialist cultural revolution waslaunched on August 2, 1968. The
principal decisions were the following:

- A Council of Administration (C.A.) wascreated at all teachinginstitution. The C.A.
is composed of students and presided over by the head of the institution.

- Teaching in national languages was made obligatory. All institutions were set up
as Revolutionary Centers of Education.

In 1970, after two years of teaching in nationa languages, French language as discipline was
introduced as a part of the mandatory curriculum in the third year of primary school.

. 1978 to 1984: This stage was marked by the systematization of decisions made since the
beginning of the reforms.

In the early eighties, the education system experienced a strong decline in enrollment. The gross
attendance ratio at the primary level dropped from 33 percent in 1979/80 to 27 percent in 1982/83. The
number of studentsenrolled in primary school fell by 17,671 students (from 262,800 in 1979/80 to 245,129
studentsin 1982/83).

2 Perrot and Danry. 1986. IREDU. Dijon, France.
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M easuresweretaken toimprove educationfor girls. For example, required test scoreswerelowered
for passage to the next class, and a quota system was introduced in exams and competitive examinations.

During this period, UNESCO and the World Bank assisted the education system through the first
education project under these reforms. It consisted of the following:

. The creation of a Higher Institute of Training of Professors of Teaching Technique in
Matoto

. The renovation of the National Teaching Institute

. The training of teaching personnel.

From 1984 to the present:

With the Second Republic, which began in April 3, 1984, Guinea entered into a new phase of its
history. Guineaisresolutely working toward amarket economy. Thus, the Guinean education system must
adapt scientific, cultural, and technol ogical plansto thisnew conjuncture. Pursuant to these changes, thefirst
national conference, which was held in Conakry May through June 1984, was on education. This denotes
the importance accorded to the education sector in the new context of a market economy. The conference
led to the following measures and recommendations:

. The restructuring of the education system
. The improvement the quality of teaching and training
. The strengthening of education planning, administration, and management capacity.

The second national conference on the education reform was held in Conakry in April 1985.

These national conferences redefined education policy. French was reintroduced as the teaching
language at all levels, and private schools were authorized.

In 1986, the government undertook a profound reform of the economy and institutions under the
Structural Adjustment Program (PAS).

On September 19, 1989, the government adopted a Declaration of Education Policy that defined the
principal objectivesin curriculum for the period between 1990 and 2000:

. Raise the amount of the national budget spent on education.

. Expand primary schooling.

. Improve the quality of the education system.

. Eliminate the disparities between urban and rural areas aswell as between girls and boys.

Therefore, the Declaration of Education Policy became the point of reference for different
interventions in the education sector. It gave priority to elementary education and aimed for the following
guantitative and qualitative objectives:



1) Quantitative Objectives:

. Attain afirst-grade enrollment rate of 70 percent and agross enrollment rate of 53 percent
by 2000. Toaccomplishthis, teacherswereto berecruited (from 500 to 1,400 per year) and
new classrooms were to be constructed (from 200 to 800 per year).

2) Quadlitative Objectives:

. Recruit a sufficient number of well-trained teachers

. Create ateaching pedagogy

. Develop schooling infrastructures according to the national distribution of schools

. Implement compensatory measures to lessen the impact of adjustment on disadvantaged

classesand to promote equity through special programsfor girlsand 7-year-old children and
the strengthening of literacy programs.

All of these policies were implemented through the Program of Sectoral Adjustment of Education
(PASE), objective of which was to provide means of ensuring quantitative and qualitative development in
ensuring abalance between national needsand possibilitiesand conformingto the Declaration of Education
Policy.

The Components of PASE were as follows:

. Administrative restructuring and reinforcement of management and supervision capacities

. Evauation of human resources and rationalization of initial and continued training of
teachers

. Improvement of work conditionsin classes, infrastructures, and schooling equipment

. Revision of programs and teaching methods

. Adaptation and dissemination of didactic methods.

TheWorld Bank, the Funds of Aid and Cooperation, and the United States Agency for International
Development (USAID) were the principal donors that ensured the financing of PASE. With the support of
these collectivities, non-governmental organi zations (NGOs), and theinternational community, the Guinean
government implemented PASE in two phases (PASE 1 and PASE 2), which permitted the following
between 1991 and 1997:*

. Increasing the gross enrollment rate from 32 percent to 51 percent

. Increasing the rate of the first-year gross enrollment ratio from 39 percent to 49 percent

3 Service Statistique et Planification, Ministére de I’ Enseignement Pré-Universitaire et de I’ Education Civique
(SSPIMEPU-EC). Annuaire Statistique: ST-PASE, DAAF, INRAP, SNA, CONEBAT, and | GEPU. Conakry, Guinea:
SSP/MEPU-EC.



. Constructing more than 3,000 new classrooms, primarily in rural areas

. Increasing the proportion of the national budget allocated for education from 14 percent to
25 percent

. Improving teaching programs and the production of supports and teaching materials

. Acquiring manuals and guides for primary school and college, the first part of secondary
school

. Horizontally and vertically redeploying more than 2,700 primary school teachers to
understaffed areas

. Putting in place a national evaluation system to improve curriculum and teaching methods

. Decreeing a special status for teachers

. Decreasing theilliteracy rate from 74 percent to 69 percent

. Evaluating NAFA centers, second-chance schoolsfor youth age 10-16 who havelittle or no
education

. Evaluating Technical and Artisan Education Centers (CETA) that prepare youth for the
workplace.

1.2.2 Organization of the Education System

The education system is managed by three ministerial departments: the Ministry of Pre-University
Education and Civic Education (M EPU-EC), theMinistry of Teachingand Professional Training (MET-FP),
and the Ministry of Higher Education and Scientific Research (MESRYS).

The structure of the Guinean education system is identical to other French-speaking African
countries and comprises the levels bel ow:

Primary School:

Primary school has a duration of six years and is completed with an exam at the end of the cycle,
whichresultsinthe Certificate of Primary Elementary Studies (CEPE) (sixthyear). Theofficial agefor first
grade is 7 years, but due to premature and late starters, children older and younger than 7 can be found in
first grade.

For the school year 1999-2000," 790,497 students attended primary school out of a population of
1,392,296 school-age children, producing a gross enrollment rate of 57 percent. Female students made up
almost 40 percent of the total children in school and had a gross attendance rate of 44 percent.

* SSPIMEPU-EC. 2000. Annuaire Statistique Enseignement Primaire 1999-2000. Conakry, Guinea:
MEPU-EC.



Pre-schooal (nursery school, kindergarten, nurseries, etc.) comesunder theMinistry of Social Affairs,
Promotion of Women and Children.

General Secondary School:

General secondary school is composed of two cycles. Thefirst cycle lasts four years (7" through
10thyear) andincludesthe Certificate of Studiesof theFirst Cycle. Thesecond cycle, which laststhreeyears
(11th through graduation), is completed by the baccal aureate exam (1st part in the 12th year and 2nd part
at graduation) in three disciplines: social science, experimental science, and mathematics.

Technical School and Professional Training:

Technical school and professional training devel opsprofessional competencies by training students
in practical handwork. The duration of training is three years. At the completion of the program, the
Certificate of Professional Studies or Certificate of Advanced Technician (BTS), depending on where one
studies(type A and B institutions, respectively), isgranted. Six technical and professional traininginstitutes
ensure initial and continued training; they include centers for professional training, specialized centers for
professional training, community heal th schools, teaching school s, national specialty schools, and continuing
training ingtitutions.

Upper-level Teaching and Scientific Research:

Upper-level teaching and scientific research requires study beyond the baccal aureate gained in the
universitiesand higher |earninginstitutes/post-secondary institutions. Theduration of studiesvariesbetween
two and six years according to discipline. Fivetypes of diplomas are granted at the level of Institutions of
higher learning: the DEUG, the License, the Masters, the DEA, and the Doctorate in Medicine and
Pharmacy. Training for upper-level teaching and scientific research is offered by thefivetraining institutes,
seven research ingtitutions, and four documentation centers.

Nonformal Education (Literacy and NAFA Centers):

Nonformal education concerns all of the activities of training structured and organized in the
vocational arena. The two main nonformal education activities are literacy centers and NAFA® centers.
General literacy centers are located in quarters or villages, but specialized, work- orientated literacy
programsalso exist. NAFA centersare second-chance schoolsthat enroll children withlittle or no education
age 10 to 16 years. They contribute to the overall education vision in Guinea by offering the young the
opportunity to acquire basic skillsinreading, writing, and arithmetic aswell asreasoning ability, know-how,
and useful values, so that they can actively participate in the development of their community. NAFA
centers offer a passage from non-formal to formal education and favor equality between urban and rural
areas and between males and females.

1.2.3 Challenges
Despite theresults achieved, important problems persist on many levels. The disparity between the

level of education of girlsand that of boys (gross enrollment ratio of 37 percent compared with 66 percent)
continues to increase. Similarly, the disparities continue between urban and rural areas. For example, the

> NAFA isacommon expression that signifies advantagein certain national languages (Soussou, Poular, Maninka).
Used in this context, it expresses the benefits gained by listeners.
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regions of Labé and Mamou educate only athird of their children with gross enrollment ratios in 1998 of
36 percent and 38 percent, respectively. The capital, Conakry, had a gross enrollment ratio of 84 percent,
while the national average was 51 percent.®

In addition, the number of students per classroom is about 50, with even higher numbersin some
parts of Conakry and in certain villages, where it can reach 100 students per classroom.
The consequence of all these insufficienciesis that high repetition rates continue to exist at al levels. For
example, therepetition ratesincreased regularly between 1990 and 1996 (from 19.8 percent to 25.4 percent).
Therepetition rate hasincreased with theinstitution of rigorous examination requirementsat the end of each
schooling level. Currently, the repetition rate is 28 percent.

In the second phase of PASE (PASE 2), the reform goals remained the same, that is PASE 2 is
consolidating the gains of PASE 1 and concentrating efforts on the chall enges regarding education quality,
management efficiency, and equity.

Thelack of financial resources, well-trained teachers, school infrastructure, equipment, and teaching
materialsimpede the government’ seffortsto remedy the situation. In part, the problem the education sector
faces concerns improving access. The other part concerns equality of education, the products of the
education system, and training in regard to the needs of development.

It seems clear that this problem calls for a wide and multidimensional program that takes into
consideration the formal education system (elementary, first cycle of secondary, professional training), the
nonformal system (literacy, NAFA centers, integrated schools) and the informal system by the integration
of improved endogenous technol ogies with the productive activities of the neo-literate populations.

The objectives are to educate the majority of children age 6-16 years; have 55 percent of the
population literate; strengthen the quality, efficiency, and relevance of the curriculum; and offer a system
of professional and technical training to meet the needs of development with the horizon of 2003 in mind.
These objectives are al inscribed in Guinea Vision 2010, the government’s platform for development
through the end of the next decade.

The program Education for All will strengthen the gains for universal education. The general
objective of the program is universal education at the basic level by 2007, with the consolidation and
stabilization of this result by supported efforts until 2010.

The axes of intervention are the following:

1) Universal education, starting with children born since 1995

2) Improvement of teaching quality

3) Development of literacy programs

4) Strengthened capacity of decentralized management

5) Development of teaching techniques and professional training.

® SSPIMEPU-EC. 1998. Annuaire Satistique Enseignement Primaire 1999-2000. Conakry, Guinea: SSP/MEPU-
EC.



13 METHODOLOGY
1.3.1 Ingtitutional Background

This report presents data from the 1999 Guinea Demographic and Heath Survey, which was
conducted between May and July 1999 by the Direction Nationale dela Statistique. Financial assistancefor
the survey was provided by USAID/Guinea, with additional support from UNFPA, UNICEF, WHO, and the
World Bank. The design of the education module was supported by USAID’s Globa Bureau/Human
Capacity Development Center (G/HCD) and Africa Bureau/Office of Sustainable Devel opment (AFR/SD).
This education report was generated under a new USAID activity, DHS EdData, with the support of
USAID/Guinea, G/IHCD, AFR/SD, and the technical assistance of the MEASURE DHS+ program of ORC
Macro in Calverton, Maryland. Critical support for data analysis and report writing was provided by the
Minister de I’ Enseignement PréUniversitaire et de I'Education Civique and by the Research Triangle
Institute, implementer of the multi-donor-supported activity, the Fundamental Quality and Equity Levels
Activity.

1.3.2 Objectives

In addition to the standard DHS education questions, the 1999 GDHS included a section of
education-specific questions, amodul e that addressed i ssues relevant to the education of children age 6-15,
with afocus on primary schooling. Additional education questions were al so incorporated into the Service
Availability Questionnaire. The objectives of the 1999 GDHS in regard to education data were to—

. Provide national-level data, which allows the calculation of educational attainment and
school attendance rates

. Assess the household demand of schooling through an examination of children’s school
participation and the costs and benefits of schooling

. Assess household and community knowledge of and attitudes toward education.
1.3.3 Questionnaires

The GDHS used four types of questionnaires. the household questionnaire; the women's
guestionnaire; the men's questionnaire; and the Service Availability Questionnaire. These questionnaires
were trandlated into the main national languages of Guinea (Soussou, Poular, Malinka, Kissi, Toma, and
Guerzes).

Household questionnaire

The household questionnaire was used to list the names and certain individual characteristics of all
of the household membersand visitorswho had spent the previousnight in the household. Basicinformation
was collected for each person, including his/her name, and his/her relationship to the head of the household.
In addition, the Household Questionnaire collected information on characteristics of the household’s
dwelling unit, such asthe source of water, type of toilet facilities, materials used for the floor of the house,
and ownership of various consumer and durable goods. The main purpose of the household questionnaire
wastoidentify women (age 15-49) and men (age 15-59) who wereeligiblefor theindividual questionnaires.

Theeducation questionsallow for the production of nationally representative education statisticson
1) educational attainment levelsfor those over 5 yearsold and 2) attendanceratios and intakeratesfor those
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age 5-24. The questions asked of those age 6 and older include the highest level of schooling attended, and
highest grade completed at that level. The questions asked about those age 5-24 include questions about
whether the person is currently attending school, or attended school earlier in the school year, and if so, at
what level and grade. The same attendance questions were asked about the preceding year in order to
estimate the rates of dropout and repetition. However, the dropout and repetition datawill not be presented
because the relative errors are large for these data suggesting the results should be used with extreme
caution (refer to sampling errorsin Appendix B).

Women's questionnaire

Thewomen'squestionnaire collected information from women age 15-49. The primary focusof the
women’ s questionnaire was to collect data on reproductive history; knowledge and use of family planning
methods; pregnancy and breastfeeding; marriage; fertility preferences; and other topics of interest in the
population, health, and nutrition fields.” In addition to the standard demographic and health questions, the
women’s guestionnaire included an education module, which collected data from eligible women on each
of their children within the age range of 6-15 (see Section 7 of the questionnaire, Appendix D). Women 15-
49 were asked questions about the education of each of their children within the 6-15 age range, regardiess
of thechild sresidential status. These questionsfocused primarily on those childrenin primary school, thus
only limited data were collected on those who were in secondary school. The education module included
both child specific questions that were asked for each of the woman's children and general education
guestions that were asked only once.

The questions in the education modul e supplement the education-related data collected el sewhere
in the survey. The module includes child-specific data on the following:

. School-age children’sschooling status: This section of questions asked whether the child
had ever attended school and, if not, why the child had never attended. For each child who
had attended primary school, questions were asked about the child's age at first school
attendance, the child's frequency of attendance, and the grade level attended during the
current school year and the previous school year. These questions act as filters for
subsequent questions about each child's repetition of grades, dropout, absenteeism, type of
school attended, and household expenditures on his/her schooling.

. Repetition of school grades: These questions determined whether children who had ever
attended school had ever repeated a grade.

. Dropout during primary school: These questions addressed theissue of whether children
had dropped out of school, and if so, the age at which the child left school and the main
reasons for dropout. Children may leave school for any humber of reasons—because of
parental or child perceptionsabout the useful nessof further schooling, problemswith school
accessor school quality, household labor needs, and the monetary costs of schooling. Data
on the reasons for dropout may suggest avenues for public policy or social marketing
campaigns targeted at removing obstacles to further education.

. Absenteeism: Questionsincluded, for children attending school, how many daysin atwo-
week period school was in session and for how many of those days the child attended

’ See the Demographic and Health Survey report for acomplete listing of topics, for the full questionnaire, and for
results of the GDHS.



school. For children who were absent at some point during the two-week period, mothers were asked the
main reason for the child missing school. An understanding of the reasons for student absenteeism may
suggest ways of increasing the frequency of attendance.

. Type of school attended: This question provided data on the type of school attended by
each child in school: public, private secular, private religious, or other. This question
provides information on participation ratesin the public and private school systems.

. Expenditures on primary schooling: A series of questions provided data on per-child
expenditures on schooling, including school fees, uniforms, books, and other expenses.
Also included was a question on which of the expenseswas most difficult for the household

to pay.
The general education questions, which were asked of each mother only once, explored the following:

. Distance to school: These questions collected data on the most commonly used mode of
transportation to the nearest primary school and the time it takes to get there by that mode
of transportation. The time it takes to get to school can be used as a measure of access to
schooling and of the cost to the household of the travel time.

. I ntra-household decision-making on schooling: These guestionseval uated the household
education-rel ated decision making process (among mothers of children age 6-15, who were
either married or living with apartner) including whether children attend schooal, at what age
they begin school, how much money isspent on schooling, and when children stop attending
school.

. Availability of school booksin the community: This question collected data on whether
school books were available for purchase or rental within the community. In Guinea, itis
of concern to policymakers that some communities may have inadequate access to books
required for school.

. Household and community support for schooling: These questions provided data on
various kinds of household and community contributions of time and money to local
primary schools and teachers. Also included were questions on the existence of an active
parent-teacher association in the community.

Men's questionnaire

The men’s questionnaire was a shortened version of the women's questionnaire, which collected
similar information. In this education report, only data on men’s literacy and educational attainment rates
are presented from the men’s questionnaire.

Service Availability Questionnaire

The Service Availability Questionnaire, or community questionnaire, collected information on the
provision of health and education services in the communities surveyed for the GDHS. The education
guestions included in the community questionnaire provide community-level information on the type of
schools available in the community and in surrounding communities, as well as data on community
participation in schooling and attitudes and beliefs about education. This questionnaire was administered
to four or more community informants who were knowledgeable about the community. The respondents
were interviewed together in the administrative center of the community.
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Inthisreport, datafrom the community questionnaire are presented at the household level. Inother
words, responses to questions about the distance to the nearest primary school, for instance, given by the
community informants, are applied to all the householdsin that enumeration area(EA) or cluster. Applying
the community data at the household level produces nationally representative results when the appropriate
household weights are applied.

The education questions in the community survey collected data on the following:

. L ocation of and distanceto closest primary school: Datawere collected on the distance
to the primary school that was closest to the center of the community and on whether this
school was located in the same community or outside the community.

. School characteristicss: Community informants were asked questions about the
characteristics, facilities, and amenitiesat the nearest primary school, including school type
(public, private, or religious); the quality of the school buildings;, overcrowding in
classrooms; and access to electricity, water, and toilets.

. School enrollment and persistence: These questions collected data on informants
perceptions of whether roughly the same number of boys and girls enrolls in school and
whether the same number of boys and girls finishes primary school. Informants were also
asked the main reason girls do not finish primary school. Finaly, informants were asked
what factors would be most likely to increase the number of boys attending school and the
number of girls attending school.

1.34 Sample Design

Thetarget sample size for the GDHS was 8,000 women of reproductive age (15-49 years) and 2,000
men (age 15-59 years). A sample of 293 primary sampling units or enumeration areas was selected from a
sampling from the 1996 Recensement Général de la Population et de I'Habitation. Five domains were
identified: Lower Guinea, Middle Guinea, Upper Guinea, Forest Guinea, and Conakry. The sample is
stratified, weighted, and representative at the national level, by urban-rural residence and by natural region.

The sample was selected in two stages. In the first stage, 293 clusters were selected with a
probability proportional to size. Then, within each selected enumeration area (EA), a complete household
listing and mapping exercise was conducted, forming the basis for the second-stage sampling. From the
householdlists, householdsto beincludedinthe GDHSwere sel ected with probability inversely proportional
to size, based on the household listing.

The number of selected households in each cluster varied between 10 and 40. In total, 5,465
households were selected from the listing. Of those 5,216 households were located and 5,090 were
successfully interviewed, producing a response rate of 98 percent.

In the 5,090 households interviewed, there were 7,117 women eligible for the women’ssurvey. In
a sub-sample of 1,685 households interviewed, there were 2,196 men age 15-59 eligible for the men's
survey. Of the eligible women, 6,753 were successfully interviewed, resulting in a response rate of 95
percent. Of the 2,196 eligible men, 1,980 were interviewed, at aresponse rate of 90 percent.
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Table 1.1 Results of the household and individual interviews

Number of households, number of interviews and response rates,
according to urban-rural residence, Guinea 1999

Residence
Result Urban Rura Total
FEMALE
Household interviews
Households sampled 1,714 3,751 5,465
Households found 1,651 3,565 5,216
Households interviewed 1,584 3,506 5,090
Household responserate 95.9 98.3 97.6

Individual interviews: women
Number of eligible women 2,474 4,643 7,117
Number of eligible women 2,344 4,409 6,753

interviewed
Eligiblewoman responserate  94.7 95.0 94.9
MALE
Household interviews
Households sampled 568 1,237 1,805
Households found 548 1,183 1,731
Households interviewed 521 1,164 1,685
Household responserate
95.1 98.4 97.3

Individual interviews: men
Number of eligible men

Number of eligible men 842 1,354 2,196
interviewed 751 1,229 1,980
Eligible man responserate 89.2 90.8 90.2

1.35 GDHSII 1999 Personnel and Calendar of Activities

Thesurvey was conducted by the Direction Nationaledela Statistique. The co-directorsof theDNS
supervised the GDHS, while the technical director of the DNS organized the work and handled the
administrative, financial, and other matters. The technical director was assisted by 3 demographers, 5
statisticians, 2 data processors, a secretary, and an accountant. Technical support was provided by Macro
International. Other government departments and services (health, education, the university, SNAPE, etc.)
and NGOs (CEPETAF, PSI/OSFAM, PRISM) assisted the technical team in adapting and translating the
guestionnaires. National consultants from the Direction Nationale de la Statistique worked on the first
version of the national report.

The GDHS was conducted in three principal stages: the household listing of sample zones (from
February to April 1999), the pretest (December 3 to 9, 1999) and the main survey (May to July 1999). Five
teams of three people each mapped the clusters and conducted the household listing operation. These same
teams also implemented the community survey.

12



Ten interviewers were trained and conducted the pretest. The pretest fieldwork, which lasted one
week, was conducted in two survey areas that were not part of the main sample: one urban areain Conakry
and one rural area not far from the capital (Khouria in Coyah). After the pretest, problems in the
implementation of the survey wereidentified and resolved, including i ssues surrounding the anthropometric
measurements, tranglation, various aspects of interviewer performance, and fieldwork logistics.

Thetraining for main fieldwork lasted three weeks. Permanent staff from the Direction Nationale
delaStatistique, guest lecturers, and staff and consultantsfrom Macro International trained interviewersand
dataentry operators. The training course consisted of instruction in general interviewing techniques, field
procedures, a detailed review of items on the questionnaires, instruction and practice in weighing and
measuring children, and mock interviews between participantsin the classroom. Thetraining was conducted
first in French and then in local languages. Finally, the interviewers practiced interviewing in the field in
French and local languages.

1.3.6 Training and Fieldwork/Data Collection

The community survey, conducted in al clusters, was conducted at the same time as the cluster
mapping.

After the training of field staff for the main survey was conducted in April 1999, ten teams (each
consisting of four female interviewers, one male interviewer, the team supervisor, and adriver) visited the
293 selected clusters to conduct the main survey. Two teams per region worked under the direction of a
regional coordinator. The data collection started in late April in Conakry, where al the teams worked for
thefirst five daysto allow for intensive quality control and for the resolution of problems encountered. The
technical team met frequently while supervising fieldwork, in order to assess the work conditions of each
team, control work quality, resolve problems that teams encountered, supply necessary itemsto teams, and
transport the completed questionnaires to Conakry. Fieldwork lasted three months.

1.3.7 DataProcessing

All the questionnaires for the GDHS were returned to the Direction National e de la Statistique for
data processing, which consisted of office editing, coding of open-ended questions, data entry, and editing
of computer-identified errors. All data were processed on microcomputers. Data entry and editing were
accomplished using the computer program ISSA (Integrated System for Survey Analysis) developed by
Macro International Inc.

1.3.8 Leve of Analysis

The GDHS-II 1999 is a multidisciplinary survey covering important demography, health, and
socioeconomic issues and collecting a large amount of information representative of the population of
Guinea. Thedatapresentedinthisreport werecollected at different levels: the household, women age 15-49,
and the community. Thus, the data presented are representative of different populations depending on the
particular section of the survey from which the data come (i.e., the entire popul ation, the popul ation age 6-
24, women age 15-49, children of these women who are age 6-15, and men age 15-49).
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Thedatapresented arelinked across different questionnairesto exploretherelationship between the
household and the child’s education as well as the relationship between the mother’s education and the
child’ seducation. In particular, awealthindex wascreated from the househol dindi cators, such ashousehol d
possessions, the dwelling’ sfloor material, the househol d’ swater source, etc.? Theselinkagesacrosssections
of the survey were applied where the sample size was sufficient and the linkage added analytical value.

® The asset index measures socioeconomic status in terms of assets or wealth, rather than in terms of income or
consumption. The asset information was gathered through the GDHS-I1 household questionnaire. The assets used to
form this index include electricity, radio, television, refrigerator, bicycle, motorcycle, car, telephone, persons per
deeping room, water source, sanitation facilities, and type of flooring. Each household asset used for the index was
assigned aweight generated through principal components analysis, which calculated the importance of each element
of theindex. These asset scores were standardized in relation to a standard normal distribution and then used to create
the break points that define the wealth quintiles.
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CHAPTER 2

EDUCATIONAL ATTAINMENT AND PARTICIPATION
OF HOUSEHOLD POPULATION

21 EDUCATIONAL ATTAINMENT OF HOUSEHOLD POPULATION

In each household, for all persons age 6 or older, data were collected on level of education and the
last grade completed at thislevel. Thisinformation permits the calculation of the level of education of the
entire Guinean population age 6 and older. Tables2.1.1 and 2.1.2 present, for each gender and by age, the
distribution of household members according to level of education. Overall, the level of education of the
Guinean population is low: 24 percent of females and 38 percent of males have attended school. At every
level, females have a much lower level of education than males. Three out of four Guinean females have
never attended school, one in six has a primary-school education and a very small proportion have a
secondary education or higher (4 percent). In comparison, 60 percent of males have never attended school,
26 percent have a primary-school education, and 12 percent have a secondary education or higher.

Table 2.1.1 Educational attainment of male household population
Percent distribution of the de facto male household population age 6 and over by highest level of
education attained, according to selected background characteristics, Guinea 1999
Level of education
No Don't Number
educa- know/ of
Characteristic tion Primary Secondary Higher  Missing Totd males
Age
6-9 65.3 324 0.0 0.0 2.3 100.0 2,418
10-14 419 55.4 16 0.0 11 100.0 2,385
15-19 43.6 335 21.7 0.1 11 100.0 1,558
20-24 50.8 16.7 29.6 1.6 1.3 100.0 974
25-29 59.1 17.3 16.5 5.9 1.3 100.0 904
30-34 56.2 16.0 20.0 6.4 14 100.0 719
35-39 64.8 125 15.2 6.5 1.0 100.0 728
40-44 62.2 11.7 11.8 12.7 17 100.0 589
45-49 67.2 10.6 7.8 13.0 15 100.0 609
50-54 78.6 8.3 2.9 8.8 14 100.0 413
55-59 87.5 4.7 2.2 4.4 12 100.0 396
60-64 91.5 3.6 0.8 1.8 24 100.0 355
65+ 929 2.3 1.0 0.9 2.9 100.0 820
Residence
Urban 33.8 38.0 19.3 7.3 17 100.0 4,083
Rurd 719 20.7 49 1.0 1.6 100.0 8,803
Region
Lower Guinea 61.0 26.8 8.6 23 1.3 100.0 2,521
Middle Guinea 73.4 185 45 1.0 2.6 100.0 3,025
Upper Guinea 76.4 17.2 39 14 11 100.0 2,195
Forest Guinea 55.9 30.6 10.0 2.2 12 100.0 2,931
Conakry 28.4 38.8 21.8 9.2 17 100.0 2,214
Tota 59.8 26.1 9.4 3.0 1.6 100.0 12,886
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Table 2.1.2 Educational attainment of female household popul ation

Percent distribution of the de facto female household population age 6 and over by highest level of
education attained, according to selected background characteristics, Guinea 1999

Level of education

No Don't Number
educa- know/ of
Characteristic tion Primary Secondary Higher Missing Total females
Age
6-9 71.2 26.3 0.0 0.0 25 100.0 2,420
10-14 59.0 38.7 11 0.0 12 100.0 2,303
15-19 68.5 21.3 9.6 0.1 05 100.0 1,399
20-24 74.9 11.8 10.9 14 1.0 100.0 1,129
25-29 79.6 10.9 54 23 18 100.0 1,307
30-34 81.3 8.0 7.3 2.3 12 100.0 1,008
35-39 83.8 59 55 3.0 18 100.0 980
40-44 84.5 54 4.6 32 22 100.0 662
45-49 88.6 29 41 2.6 18 100.0 558
50-54 93.2 22 0.8 0.1 3.7 100.0 613
55-59 95.7 12 05 0.7 2.0 100.0 402
60-64 96.1 0.7 0.0 0.0 33 100.0 399
65+ 96.4 0.5 0.2 0.4 25 100.0 560
Residence
Urban 51.7 333 10.5 31 14 100.0 4,158
Rural 87.1 9.7 11 0.1 20 100.0 9,600
Region
Lower Guinea 78.9 16.1 27 0.6 1.6 100.0 2,673
Middle Guinea 85.5 9.7 18 0.2 2.8 100.0 3,595
Upper Guinea 87.3 9.4 15 0.4 14 100.0 2,177
Forest Guinea 80.2 155 25 0.3 15 100.0 3,104
Conakry 423 384 13.3 4.6 15 100.0 2,210
Total 76.4 16.8 39 1.0 18 100.0 13,758

Figure 2.1
Educational Attainment of the Household Population
Age 6 and Over

Males Females

60% 76%

2% 2%
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GDHS-I1 1999
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Theresults by age group illustrate that the universal education initiatives have increased education
for younger generations. For both males and femal es, the proportion of peoplewithout education decreases
from older generations to younger generations. For example, the proportion of males who never attended
school decreases from 93 percent for those 65 and older to 42 percent for those 10-14 years old. As with
males, the level of education improves with younger generations of females. Ninety-six percent of females
age 65 and older have no education, compared with 59 percent of females age 10-14. Improvementsin
schaool participation are occurring more slowly for females than for males.

Theresults also show important disparities according to region and area of residence. Inrural areas,
72 percent of males and 87 percent of females have never attended school, whereasin the urban areas these
proportionsare 34 percent and 52 percent, respectively. Thesamedifferencesappear by region, in particular,
between Conakry and the rest of the country. Conakry occupies a privileged status with 72 percent of males
and 58 percent of females having attending school. Elsewhere, the regions of Middle Guinea and Upper
Guinea have the highest proportions of non-educated people. Forest Guineahasarelatively low proportion
of non-educated males (56 percent); by contrast, this proportion remainsvery high for females (80 percent).

22 SCHOOL ATTENDANCE

Thedatacollected also permit the cal cul ation of net and grossattendanceratios, which are presented
in Table 2.2 by school level, sex, residence, and region. The net attendance ratio (NAR) indicates
participation in schooling among those of official school age, which is 7-12 years for primary and 13-19
years for secondary. Thus, the primary NAR is the percentage of children age 7-12 who attend primary
school by the total population of children age 7-12. An NAR of 100 percent would indicate that all of the
children in the official age range for the level are attending that level. The gross attendance ratio (GAR)
indicates participation in schooling among youth of any age, from age 6-24, expressed as a percentage of the
school-age population for that level of schooling. Thus, the primary GAR is the percentage of children
attending school, regardless of age, divided by the total population of children age 7-12. The GAR can
exceed 100 percent, if thereis significant overage or underage participation at that level of schooling. The
difference between these ratios indicates the incidence of overage and underage participation.

In Guinea, the NAR islow, with lessthan 40 percent of children age 7-12 attending primary school
and only about 13 percent of youth age 13-19 attend secondary school. Inaddition, theNAR issubstantially
higher for malesthan for females at both the primary level (46 percent versus 33 percent) and the secondary
level (17 percent versus 8 percent). Disparitiesby areaof residence and region are al so substantial. Inurban
areas, the proportion of primary-school-age children who attend primary school is 2.5 times higher than in
rural areas (70 percent versus 27 percent). Nearly 8 of every 10 children age 7-12 attend primary school in
Conakry, compared with less than one in four children in Central and Upper Guinea (23 percent).
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Table 2.2 School attendance ratios

Net attendance ratios (NAR) and gross attendance ratios (GAR) for the de facto household population age 6-24, by gender and
selected background characteristics, Guinea 1999

Net attendance ratio (NA R)1 Gross attendance ratio (GAR)2
Gender Gender Gender Number
parity of
Characteristic Mae Female Total Mae Femae Tota index children
PRIMARY

Residence

Urban 77.0 63.7 70.1 129.7 95.0 111.6 0.7 1,869

Rural 33.6 20.5 27.1 52.2 275 40.0 0.5 4,629
Region

Lower Guinea 477 36.4 42.3 73.0 51.9 62.9 0.7 1,325

Middle Guinea 275 19.4 23.3 434 26.0 34.5 0.6 1,776

Upper Guinea 28.0 18.6 234 49.1 26.2 38.1 0.5 1,069

Forest Guinea 54.2 33.2 435 89.5 437 66.1 0.5 1,397

Conakry 86.2 717 78.6 139.7 111.0 124.7 0.8 931
Asset index

Lowest quintile 23.7 11.8 17.6 38.4 15.7 26.8 0.4 1,289

Second quintile 26.7 11.3 19.3 39.3 145 27.3 0.4 1,305

Middle quintile 374 239 31.0 58.0 31.0 451 0.5 1,285

Fourth quintile 59.8 444 52.2 99.3 62.0 80.8 0.6 1,345

Highest quintile 83.3 72.1 77.3 138.7 109.6 123.0 0.8 1,277
Mother’s education®

No education 421 277 35.1 60.6 38.0 49.5 0.6 4,018

Some education 80.4 72.1 76.2 118.3 98.3 108.2 0.8 579

Mother not in

household 429 33.7 38.1 91.0 52.6 70.9 0.6 1,802
Total 455 334 39.5 73.6 477 60.6 0.6 6,499

SECONDARY

Residence

Urban 32.1 17.4 24.9 52.2 24.3 38.5 0.5 1,700

Rural 8.7 2.3 5.7 11.4 2.9 7.4 0.2 2,847
Region

Lower Guinea 235 5.0 14.3 29.0 6.3 17.8 0.2 895

Middle Guinea 10.8 5.9 8.5 14.9 6.6 11.1 0.4 1,057

Upper Guinea 6.5 4.4 5.6 11.0 5.7 8.7 0.5 728

Forest Guinea 16.1 4.6 10.8 24.9 7.2 16.7 0.3 1,012

Conakry 32.3 19.3 25.3 57.7 28.0 41.6 0.5 856
Asset index

Lowest quintile 4.4 0.3 24 7.0 0.3 3.6 0.0 778

Second quintile 5.2 0.6 31 6.8 0.6 39 0.1 730

Middle quintile 10.0 2.6 6.7 13.3 2.9 8.6 0.2 854

Fourth quintile 19.9 9.4 15.0 31.0 12.9 225 0.4 994

Highest quintile 36.8 19.9 28.4 57.9 28.0 429 0.5 1,191
Mother’s education®

No education 5.4 3.0 43 5.8 3.3 47 0.6 1,740

Some education 19.6 18.0 18.8 24.4 21.0 22.8 0.9 193

Mother not in

household 23.1 9.5 16.4 36.7 13.6 25.2 0.4 2,978
Ensemble 17.2 8.1 12.9 26.3 11.1 19.0 0.4 4,547

ll\lote: “Some” education includes people who attended one or more years of primary school, through higher education.

The NAR for primary school isthe percentage of the population of primary school age (7-12 years) that is attending primary
school. TheNAR for secondary school isthe percentage of the population of secondary school age (13-19 years) that isattending
gecondary school. By definition, the NAR cannot exceed 100 percent.

The GAR for primary school is the total number of students attending primary school—regardless of age—expressed as a
percentage of the official primary school-age population. The GAR for secondary school is the total humber of students
attending secondary school—regardless of age—expressed as a percentage of the official secondary school-age population. If
Ehere are significant numbers of over-age or under-age students at agiven level of schooling, the GAR can exceed 100 percent.

A total of 102 primary school students have missing data on mother’s education level.

A total of 86 secondary school students have missing data on mother’s education level.
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Theresults according to wealth al so show differencesin attendance among children 7-12 yearsold:
in the poorest quintile, only 18 percent of children 7-12 years old attend primary school, compared with 77
percent in the wealthiest quintile. Figures2.2 and 2.3 show the primary and secondary NAR by wealth and
gender. Wealth seems to lessen the disparities in schooling by gender but does not entirely eradicate the
difference. Interestingly, at the primary level, wealth is more influential for girls than for boys, but at the
secondary level, wealth is more important for boysthan for girls. Attheprimary level, themale NAR inthe
wealthiest quintile is 3.5 times higher than the poorest quintile (83 percent compared with 24 percent), and
the female NAR in the wealthiest quintile is 4.5 times higher than in the poorest quintile (72 percent
compared with 12 percent). At the secondary level, themale NAR in theweal thiest quintileisover morethan
eight times higher than the poorest quintile (37 percent compared with 4 percent), and the female NAR in
the wealthiest quintile is more than six times higher than in the poorest quintile (20 percent compared with
0.3 percent).

Figure 2.2
Primary Net Attendance Ratio by Wealth
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Figure 2.3
Secondary Net Attendance Ratio by Wealth
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Children of motherswho attended school are morelikely to attend primary school: only 35 percent
of children age 7-12 whose mothers have no education attend primary school, compared with 76 percent
among those with educated mothers. Figures 2.4 and 2.5 present the primary and secondary NAR by
mother’s education and gender. These findings reflect the overal trend for NAR in regard to gender.
Mother’s education is associated with a higher probability of children attending school. For those whose
mothers attended school, the primary NAR is 80 percent for males and 72 percent for females. At the
secondary level, the NAR for those whose mothers attended school is 20 percent for males and 18 percent
for females. The difference between male and female primary NAR is greater for those whose mothersdid
not attend school; the primary NAR for males whose mothers did not attend is 42 percent, compared with
28 percent for females. However, the secondary NAR shows less disparity since so few children attend (5
percent for males and 3 percent for females).

The GAR is nearly always higher than the NAR for the same level because the GAR includes
participation by youth who may be older or younger than the official agerangefor that level. In Guinea, the
primary GAR is 61 percent and the secondary GAR is 19 percent. At the primary level, the GAR is 74
percent for males, compared with 48 percent for females. At the secondary level, the GAR is 26 percent for
males, compared with 11 percent for females. Aswiththe NAR, the GAR at both levelsishigher for males
than for females, which indicates a relatively higher under/overage attendance among males than among
females. Differencesin urban-rural and regional residencearesimilar to thosefor theNAR. Thedistribution
according to wealth also shows a positive relation between the level of wealth and the GAR. Finally the
GAR, likethe NAR, isdramatically different according to mother’s education level. At the primary level,
the GAR is 50 percent for those whose mothers have no education, compared with 108 percent for those
whose mothers have some education. At the secondary level, the GARis5 percent for those whose mothers
have no education and 23 percent for those whose mothers have some education.
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Figure 2.4
Primary Net Attendance Ratio by Mother's Education
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Figure 2.5
Secondary Net Attendance Ratio by Mother's Education
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Table2.2 also presentsthe gender parity index, which comparesthe GAR of femalesand males. The
closer the gender parity index score isto 1.0, the more gender equity thereis. In other words, thereisless
difference in the school attendance rate between boys and girls when the scoreis closer to 1.0. A score of
1.0 signifies complete equity. At the national level, the gender parity index scoreis 0.6 for primary and 0.4
for secondary.

For the other sociodemographic categories and the level of education, the established values are
alwaysclearly lessthan 1. Y et, living in urban areas, particularly Conakry; having an educated mother; and
living in a wealthier household contribute to reducing gender differences in education (there is a gender
parity index of 0.8 for all three—urban residence, highest wealth quintile, and mother with some education).

Figure 2.6 presents the age-specific attendance ratios (ASARS) for the population age 6-24, by
gender. The ASAR indicates participation in schooling at any level, from primary through higher education.
The closer the ASAR is to 100 percent, the higher the proportion of people of that given age who are
attending school. While the official starting age for grade 1 is 7, only about 30 percent of boys and 26
percent of girlsattend school at that age. At every age, the percentage of malesis higher than the percentage
of females attending school. This gender gap suggests that the costs of schooling (both monetary and
nonmonetary) are higher and/or that the perceived benefits of schooling arelower for femalesthan for males.

Figure 2.6

Age-Specific Attendance Ratios for the
Population Age 6-24, by Gender
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Table 2.3 presents the net and gross intake ratios. The net intake ratio is the percentage of new
students in the first grade of primary who are 7 years old, by the total 7-year-old population. The gross
intake ratio isthe percentage of new studentsin thefirst grade of primary, regardless of age, divided by the
total 7-year-old population.

At the national level, only 14 percent of 7-year-oldswere new entrantsto Grade 1. In contrast, the

grossintakerateis 46 percent. The disparity between the net intake rate and the gross intake rate indicates
that alarge proportion of new entrants are either older or younger than the official entry age.
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Table 2.3 Intake ratios
New seven-year-old entrants to grade 1 as a
proportion of the population age 7, by selected
background characteristics, Guinea 1999
Intake ratio®

Characteristic Net Gross
Gender

Mae 14.0 51.2

Female 13.2 40.1
Residence

Urban 24.7 775

Rural 9.7 34.4
Region

Lower Guinea 158 56.5

Middle Guinea 75 25.6

Upper Guinea 4.7 14.6

Forest Guinea 17.1 57.7

Conakry 274 86.3
Asset index

Lowest quintile 6.4 24.1

Second quintile 6.7 245

Middle quintile 104 36.1

Fourth quintile 20.8 61.7

Highest quintile 255 87.4
Education®

No education 115 41.9

Some education 28.7 91.1

Mother not in household 127 394
Tota 13.6 457
! The net intake ratio isthe percentage of children of
the officia starting age (7 years) that is attending
grade 1 for the first time. The grossintake ratio is
thetotal number of studentsattending grade 1 for the
first time—regardless of age—expressed as a
percentage of the official starting age population (7
year olds).

A total of 23 seven-year-olds have missing dataon
mother’ s education level.

Twenty-five percent of children in urban areas, compared with 10 percent of childrenin rural areas
start school at age 7. Conakry has the highest net intake ratio at 27 percent, compared with Upper Guinea
wherethenetintakeratioisonly 5 percent. Thegrossintakeratio parallelsthenetintakeratio, varying from
86 percent in Conakry to only 15 percent in Upper Guinea. Thetrend for wealth is equally strong, with the
net intake ratio ranging from 6 percent in the lowest quintile to 26 percent for those in the highest quintile.
The net intake ratio for those whose mothers have some education is 29 percent, compared with 12 percent
for those whose mothers have no education.

The disparity by gender isweak concerning the net intake rate; 14 percent of boys, compared with

13 percent of girls, start primary school at the appropriate age. Conversely, the grossintake ratio for boys
is considerably higher than that for girls (51 percent versus 40 percent).
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CHAPTER 3

ADULT EDUCATION ATTAINMENT AND LITERACY

31 EDUCATIONAL ATTAINMENT OF MEN AND WOMEN

Theindividual interviewswere conducted with women age 15-49 and men age 15-59. Both men and
women were asked their level of education and the last grade they completed at that level. These results
parallel those of the household survey.

Theresults presented in Tables 3.1.1 and 3.1.2 show very low levels of education for both Guinean
men and women. Despite alow level of education overall, there is a disparity between the educational
attainment of men and women. Morethan half of males (55 percent) and about four out of five females (80
percent) have never attended school. One out of five men and one out of ten women have a primary school
education, 19 percent of males and 7 percent of females attended secondary school, and only 6 percent of
men and 2 percent of women attended a higher level of school.

Table 3.1.1 Educational attainment of male respondents
Percent distribution of male respondents by highest level of education attained, according to selected
background characteristics, Guinea 1999
Level of education
No Don't Number
educa- know/ of
Characteristic cation  Primary Secondary Higher  Missing Totd males
Age
15-19 38.1 34.1 27.6 0.0 0.2 100.0 392
20-24 46.8 21.3 294 25 0.0 100.0 298
25-29 53.2 20.5 189 74 0.0 100.0 280
30-34 475 24.8 19.0 8.7 0.0 100.0 196
35-39 60.3 13.3 19.0 7.4 0.0 100.0 221
40-44 63.2 11.9 13.3 11.5 0.0 100.0 191
45-49 63.5 134 9.0 14.1 0.0 100.0 174
50-54 77.9 11.6 2.6 7.9 0.0 100.0 111
55-59 92.3 3.7 3.2 0.8 0.0 100.0 117
Residence
Urban 30.3 25.2 314 13.0 0.0 100.0 712
Rural 68.9 17.1 12.0 2.0 0.1 1000 1,268
Region
Lower Guinea 55.8 19.1 195 5.6 0.0 100.0 390
Middle Guinea 72.8 14.4 11.3 15 0.0 100.0 382
Upper Guinea 75.4 12.6 89 3.0 0.0 100.0 309
Forest Guinea 52.0 24.4 19.2 4.2 0.2 100.0 495
Conakry 25.6 26.3 331 14.9 0.0 100.0 404
Total 55.0 20.0 19.0 6.0 0.0 100.0 1,980

Not surprisingly, there are differencesin education according to age. For both men and women, the
proportions having education increases from older to more recent generations. Ninety-two percent of men
age 55-59 have no education, compared with 38 percent of men age 15-19. The same pattern exists for
women, although it isless profound: 91 percent of women age 45-49 have no education, compared with 69
percent of women age 15-19.
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Table3.1.2 Educational attainment of female respondents
Percent distribution of female respondents by highest level of education attained, according to selected
background characteristics, Guinea 1999
Level of education
No Don't Number
educa know/ of
Characteristic tion Primary Secondary Higher  Missing Total females
Age
15-19 68.5 20.5 11.0 0.1 0.0 100.0 1,321
20-24 76.5 11.9 10.1 15 0.0 100.0 1,086
25-29 82.3 9.6 5.8 23 0.0 100.0 1,248
30-34 82.9 7.1 7.4 2.6 0.0 100.0 968
35-39 85.8 5.8 57 2.6 0.0 100.0 944
40-44 87.6 44 4.6 34 0.0 100.0 620
45-49 90.7 31 38 24 0.0 100.0 565
Residence
Urban 54.9 20.9 18.7 55 0.0 100.0 2,171
Rural 925 51 21 0.2 0.0 100.0 4,582
Region
Lower Guinea 86.8 7.0 5.0 11 0.0 100.0 1,375
Middle Guinea 91.1 4.8 38 0.3 0.0 100.0 1,509
Upper Guinea 90.7 55 31 0.7 0.0 100.0 1,038
Forest Guinea 85.9 89 4.6 0.6 0.0 100.0 1,610
Conakry 441 26.1 22.1 177 0.0 100.0 1,222
Total 80.4 10.2 7.4 1.9 0.0 100.0 6,753

By area and region of residence, disparities also exist. The proportion of educated men and women
is higher in urban areas than in rural areas. In effect, 93 percent of rural women have no education,
compared with 55 percent of urban women; these proportions are 69 percent and 30 percent, respectively,
for men. Concerning regional differences, the highest proportions of women and men with education are
in Conakry where more than half of women and about three-quarters of men have some education. In
addition, 30 percent of women and 48 percent of men have a secondary education or more. Middle Guinea
and Upper Guinea have by far the highest proportions of men and women with no schooling (91 percent for
both regions for women and 73 and 75 percent for men, respectively).

32 LITERACY OF MEN AND WOMEN

Both men and women were asked whether they could read and understand aletter or a newspaper.
Figure 3.1 presents the results of this question, showing that 63 percent of men and 86 percent of women
responded that they did not know how to read. Interestingly, the proportion of men and women who know
how to read (36 percent and 14 percent, respectively) is less than the proportion of men and women who
attended school (45 percent and 20 percent, respectively). A sizable proportion of men and women who
attended school did not learn how to read or have not maintained literacy since leaving school.
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Figure 3.1
Literacy among Men Age 15-59 and Women Age 15-49
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Y ounger generations are more likely to know how to read than older generations (Tables 3.2.1 and
3.2.2). For men in the age groups 55-59 and 45-49, 5 percent and 32 percent, respectively, responded that
they can read, compared with the youngest age group (15-19), for which 51 percent responded that they can
read. For women, 8 percent of the 45-49 age group, compared with 23 percent of the 15-19 age group, can
read (Figure 3.2). Thus, evenintheyounger generation, the proportion of women who areilliterate remains
extremely high, especially in comparison to men.

Table3.2.1 Men'sliteracy
Percent distribution of men by level of literacy, according to selected background
characteristics, Guinea 1999
Literacy
Not Don't Number
ableto Able know/ of
Characteristic read toread Missing Total men
Age
15-19 48.8 50.5 0.7 100.0 392
20-24 57.0 41.6 14 100.0 298
25-29 63.7 36.0 0.3 100.0 280
30-34 61.4 38.6 0.0 100.0 196
35-39 66.5 331 04 100.0 221
40-44 65.6 32.8 16 100.0 191
45-49 67.7 32.3 0.0 100.0 174
50-54 83.9 14.2 1.9 100.0 111
55-59 94.2 5.0 0.8 100.0 117
Residence
Urban 39.2 60.0 0.8 100.0 712
Rural 76.8 224 0.7 100.0 1,268
Region
Lower Guinea 63.8 354 0.8 100.0 390
Middle Guinea 76.9 222 0.9 100.0 382
Upper Guinea 80.7 18.7 0.6 100.0 309
Forest Guinea 62.9 36.3 0.8 100.0 495
Conakry 371 62.2 0.7 100.0 404
Tota 63.3 36.0 0.8 100.0 1,980
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Table 3.2.2 Women's literacy

Percent distribution of women by level of literacy, according to selected background

characteristics, Guinea 1999

Literacy
Not Don't Number
ableto Able know/ of

Characteristic read to read Missing Total women
Age

15-19 76.4 231 0.5 100.0 1,321

20-24 83.6 15.8 0.5 100.0 1,086

25-29 88.2 111 0.7 100.0 1,248

30-34 88.1 115 0.5 100.0 968

35-39 89.0 10.0 1.0 100.0 944

40-44 90.5 8.9 0.7 100.0 620

45-49 91.3 8.1 0.6 100.0 565
Residence

Urban 66.1 334 0.5 100.0 2,171

Rural 95.0 4.3 0.7 100.0 4,582
Region

Lower Guinea 90.0 9.5 0.4 100.0 1,375

Middle Guinea 92.1 6.8 11 100.0 1,509

Upper Guinea 93.1 6.7 0.3 100.0 1,038

Forest Guinea 91.1 7.9 1.0 100.0 1,610

Conakry 59.5 40.2 0.2 100.0 1,222
Total 85.7 13.7 0.6 100.0 6,753

Figure 3.2

Women's Literacy by Age Group

Percent

80

60

40

15-19 20-24 25-29

30-34
Age Group

20- - - 1 —
0

35-39 40-44

M Able to Read CINot Able to Read EMissing

45-49

GDHS-II 1999

28




Those from urban areas are far more likely than those in rural areasto beliterate. Sixty percent of
urban men can read, compared with 22 percent of rural men. For women, the corresponding proportionsare
33 percent and 4 percent, respectively. The data according to region highlight the disparity that exists
between Conakry and the rest of the country. In Conakry, 62 percent of men and 40 percent of women can
read. In other regions, the proportionsfor menvary from 19 percent in Upper Guineato 36 percent in Forest
Guinea. For women, the proportions are generally quite low and vary from 7 percent in Upper Guinea and
Middle Guineato 10 percent in Lower Guinea.

33 REASONSWOMEN LEFT SCHOOL

During the interviews, women age 15-24 were asked whether they were attending school. If they
were not attending, they were asked the main reason they quit school. To this question, alittle more than
onein five women (22 percent) responded that failing an exam was the main reason they quit school. Loss
of interest in school was cited by 18 percent of women, and 10 percent responded that they quit school
because they could not pay school fees. Marriage was the reason for quitting school for 9 percent of the
women.

In general, thereislittle variation in the reasons women gave for quitting school. However, some
differences are seen according to thelevel of education. Failing examsisamajor reason for women leaving
school before ending primary school (37 percent). For thosewho left during secondary school, marriage (18
percent) and pregnancy (11 percent) are more common reasons for leaving.

Table 3.3 Reasons women left school
Percent distribution of women age 15-24 by the main reason for leaving school, according
to level of education, Guinea 1999

Educational attainment
Reason for Primary Primary Secondary
leaving school incomplete complete and higher Tota
Got pregnant 4.3 6.6 11.3 6.2
Got married 4.3 16.1 18.3 9.1
Take care of children 49 0.0 13 33
Family needed help 9.0 52 0.0 6.5
Could not pay school fees 10.6 84 75 9.6
Need to earn money 13 34 0.0 13
Graduated, enough 0.4 0.0 4.1 1.2
Did not pass exams 19.9 36.7 19.3 22.4
Did not like school 244 84 6.2 18.0
School not accessible 4.0 22 29 35
Wanted to work 4.2 5.0 12 3.7
Sick 9.1 17 9.4 8.0
Other 18 6.3 16.6 5.7
Don't know 0.9 0.0 0.0 05
Missing 1.0 0.0 17 1.0
Tota 100.0 100.0 100.0 100.0
Number of women 218 55 74 348
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CHAPTER 4

EDUCATION DECISION-MAKING

41 REASONSCHILDREN HAVE NEVER ATTENDED SCHOOL

In the individual questionnaire, women age 15-49 were asked a series of questions relative to the
education of each of their children age 6-15. The series of questions was only posed if the woman had
childreninthisagegroup. Inthecasewherethechild did not attend school, they were asked the reasonswhy
they did not attend.

Tables4.1.1 and 4.1.2 present, by gender, the main reasons given by the mother for the child never
having attended school. The main reasons for not attending school do not differ according to gender. For
girls as well as boys, needing to work is the reason most frequently given (31 percent and 26 percent,
respectively). In 23 percent of the casesfor girls and in 26 percent of cases for boys, no school/school too
far was given as a main reason for never attending school. Twenty percent of both boys and girls do not
attend school becauseit istoo expensive. Furthermore, in about 10 percent of the cases for both girls and
boys, the mother responded that the child was too young to attend school. Not surprisingly, reasons differ
according to the age of the child. Thefact that the childistoo youngisareason given for 25 percent of boys
and girlsage 7-8; however, thisproportion ismuch lower for older children. Similarly, the need for the child
towork isgiven morefrequently for older children. For girls, 20 percent of 7- to 8-year-olds, compared with
39 percent of 11- to 15-year-olds, have never attended school because their labor was needed. For boys, 17
percent of 7- to 8-year-olds, compared with 31 percent of 11- to 15-year-olds, have never attended school
because their labor was needed.

Table4.1.1 Reasonsgirls have never attended school

Percentage of girlsage 7-15 who have never attended school, by reasonsfor never attending and sel ected background characteristics,
Guinea 1999

Cost-related factors Child factors School factors
No Useless  Lack Grade
Too school/ bad of Facili- unavail- Number
expen-  school Labor Too No "/ influ- teach- ties able at of

Characteristic sive toofar needed young interest disabled ence ers poor school girls
Age

7-8 17.2 26.6 19.5 249 29 50 22 4.2 3.6 17 692

9-10 219 24.9 317 4.6 4.0 52 2.7 51 44 1.0 554

11-15 20.8 19.7 39.3 11 4.4 7.6 28 1.9 1.9 0.8 879
Residence

Urban 28.7 4.3 241 135 4.4 9.5 15 28 17 0.0 290

Rural 185 26.4 319 9.2 37 5.6 28 3.6 33 13 1834
Region

Lower Guinea 154 27.1 284 8.9 3.6 6.4 11 3.2 2.3 0.2 471
Middle Guinea 16.1 35.7 26.0 9.7 2.0 55 6.1 41 7.7 2.2 605
Upper Guinea 174 20.0 41.0 9.0 4.9 5.3 16 2.2 0.4 19 454
Forest Guinea 284 113 335 10.6 4.7 5.7 0.6 4.5 12 0.2 489
Conakry 339 6.1 13.9 13.0 5.2 13.9 2.6 17 0.9 0.0 105

Total 19.9 23.3 30.8 9.8 3.8 6.1 2.6 35 31 11 2125

Note: More than one response was possible.
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Figure 4.1
Percentage of Girls Age 7-15 Who Have Never Attended
School by Reason for Not Attending and Reason

Percent

M Urban CIRural

GDHS-I1 1999

Reasons cited to explain why children have never attended school also differ according to area of
residence and region (Figures 4.1 and 4.2). In rural areas, 26 percent of girls and 27 percent of boys have
never attended school because there was no school or the school wastoo far away, compared only 4 percent
of girlsand 2 percent of boysin urban areas. Conversely, the cost-of-school argument is more often cited
in urban areas than in rural areas: 29 percent of girls and 36 percent of boys in urban areas, compared with
19 percent of girls and 18 percent of boys in rural areas, said cost was a main reason for never having
attended.

Table 4.1.2 Reasons boys have never attended school

Percentage of boysage 7-15 who have never attended school, by reasonsfor never attending and sel ected background characteristics,
Guinea 1999

Cost-related factors Child factors School factors
No Useless  Lack Grade  Number
Too school/ bad of Facili-  unavail- of
expen-  school Labor Too No "/ influ- teach- ties able at chil-

Characteristic sive toofar needed young interest disabled ence ers poor school dren
Age

7-8 19.6 26.1 16.9 254 2.7 5.7 21 38 8.2 18 581

9-10 21.0 25.6 31.0 6.7 4.6 438 29 23 104 1.0 432

11-15 18.3 25.2 311 0.8 9.2 4.9 3.0 17 114 0.9 637
Residence

Urban 35.7 2.3 20.2 8.7 6.5 6.5 11 32 7.1 0.0 171

Rural 17.6 28.3 26.8 11.3 5.6 5.0 28 25 104 14 1,479
Region

Lower Guinea 16.6 29.5 20.2 9.7 2.6 7.7 0.6 4.0 15.3 0.3 350

Middle Guinea 124 35.7 20.8 9.6 6.0 55 6.9 21 17.2 14 537

Upper Guinea 189 20.8 39.3 139 6.1 2.3 0.5 2.3 0.9 2.6 395

Forest Guinea 338 135 27.2 114 8.7 4.8 0.9 2.7 24 0.6 322

Conakry 28.0 4.0 10.0 10.0 20 8.0 0.0 0.0 18.0 0.0 46
Total 195 25.6 26.1 11.0 5.7 51 26 2.6 10.0 12 1,650

Note: More than one response was possible.
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Figure 4.2
Percentage of Boys Age 7-15 Who Have Never Attended
School by Reason for Not Attending and Residence

Percent

MUrban CIRural

GDHS-I1 1999

No school/school too far away was the reason given most frequently in Lower and Middle Guinea.
InLower Guinea, 27 percent of girlsand 30 percent of boys have never attended because there was no school
or the distance wastoo great. In Middle Guinea, no school/school istoo far away was given as areason for
36 percent of both boys and girls. In Upper Guinea, |abor needed was given in 41 percent of the cases for
girlsand 39 percent of the cases for boys, while in Forest Guinea, it was school expenses and labor needed
that primarily explains why children have never attended school. Finally, in Conakry, for nearly athird of
children (34 percent of girls and 28 percent of boys), school expenses was given as a reason for never
attending school. As expected, no school/school too far does not constitute an import reason for never
attending school in Conakry.

Table4.2.1 Labor asreason for girls never having attended school
Percentage of girlsage 7-15 who have never attended school becausetheir 1abor was
needed, by type of labor and selected background characteristics, Guinea 1999
Type of labor
Help Work in
Carefor with family Number
younger domestic business/ of
Characteristic siblings work earn money girls
Age
7-8 7.4 10.3 25 692
9-10 10.5 17.7 6.2 554
11-15 12.6 220 9.9 879
Residence
Urban 7.3 89 111 290
Rural 10.9 18.4 5.8 1,834
Region
Lower Guinea 135 133 6.5 471
Middle Guinea 6.5 16.7 6.5 605
Upper Guinea 153 22.6 47 454
Forest Guinea 9.3 18.2 9.1 489
Conakry 2.6 7.8 35 105
Total 104 17.1 6.5 2,125
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Table4.2.2 Labor asreason for boys never having attended school
Percentage of boys age 7-15 who have never attended school because their labor was
needed by type of |abor and selected background characteristics, Guinea 1999
Type of labor
Help Work in
Carefor with family Number
younger domestic business/ of
Characteristic siblings work earn money boys
Age
7-8 31 11.6 4.3 581
9-10 31 228 7.1 432
11-15 3.3 219 9.1 637
Residence
Urban 3.2 8.3 125 171
Rural 31 19.7 6.2 1,479
Region
Lower Guinea 14 14.8 55 350
Middle Guinea 3.0 14.6 5.7 537
Upper Guinea 56 31.2 5.6 395
Forest Guinea 2.7 15.6 12.0 322
Conakry 0.0 4.0 6.0 46
Total 31 18.5 6.9 1,650

The category labor needed was composed of three types of labor: child needed to care for younger
siblings, help with domestic work, and work in family business or earn money. The total category of |abor
needed includes those who have never attended for any of these reasons. Overall, girls are more than three
times as likely as boys not to attend school because they are needed to care for younger siblings (3 percent
compared with 10 percent). The need for children’s help with domestic work and the family business or to
earn money does not differ significantly by gender. Y et, the need for the girl’ slabor increases by agein all
three categories of labor. But for boys, this same trend is seen only for working the family business and
earning money. Caringfor siblingsisrareat every agelevel and need for domestic help istwice ascommon
areason for having never attended in boys age 9-10 than in boys age 7-8. Thereisadlight decrease from
ages9-10toages11-15. Urban-rural differencesare also asexpected. For both boysand girlsinrural aress,
being needed to help with domestic work is given as a reason more than twice as often asin urban areas.
By contrast, working in the family business/earning money is given approximately twice as often in urban
areasthaninrural aress.

42 REASONSCHILDREN STARTED SCHOOL OVERAGE

Table 4.3 presents the distribution of children age 8-15° by the main reason they started school late,
i.e., a anagegreater than 7. By order of importance, the main reasons cited are no school/school too far (20
percent), labor needed (11 percent), lack of student recruitment (10 percent), the cost was too high (10
percent), and lack of room in school (8 percent). The category of labor needed comprised three types of
labor: child needed to care for younger siblings, help with domestic work, and work in family business or

® The age distribution is 8-15 because children age 7 who attend school cannot be considered overage.
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Table 4.3 Reasons children started school overage

Percent distribution of children age 8-15 by main reason for starting school at an age greater than 7, according to gender and residence,
Guinea 1999

Household
Cost-related factors Child factors School factors factors
No Lack  Lack No Num-
Too school/ of of room Don't ber of
Gender/ expen- school Labor No "/ teach- recruit- a Migra Other  know/ chil-
residence sive toofar needed interest disabled ers ment school tion factors Missing Tota dren
Gender
Male 9.7 20.3 10.8 3.2 4.0 4.2 9.5 8.0 6.1 4.4 19.8 100.0 487
Female 9.3 18.9 11.7 21 3.8 3.7 9.4 8.8 10.1 6.3 159 1000 297
Residence
Urban 17.2 10.8 10.9 31 4.7 1.0 9.0 8.6 112 8.4 152 1000 285
Rural 5.2 24.9 113 2.6 3.6 5.7 9.7 81 55 3.2 20.1 100.0 500
Total 9.6 19.8 11.2 2.8 4.0 4.0 9.5 8.3 7.6 51 183 1000 785

earn money. Further examination of the labor-needed category showsthat labor reasonsfor starting school
overagedo not significantly differ by gender or residence. Eight percent of children started overage because
they needed to take care of younger siblings. Very few children started overage because they were needed
for domestic work (2 percent) or to work in the family business/earn money (1 percent).

No school/school too far is the reason 25 percent of rural children started school overage (Figure
4.3). In contrast, thisreason isonly given for 11 percent of urban children. In urban areas, school expenses
isthe most common reason given and explains 17 percent of the cases, compared with only 5 percent of the
casesinrura areas. There are no significant differences by gender.

Figure 4.3
Percentage of Children Age 8-15 Who Started School
At Age Greater than 7, by Reason for Starting Overage
and Residence

Percent

M Urban CJRural

GDHS-II 1999
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4.3 LEAVING SCHOOL Table 4.4 Mean age children left school
: _ Mean age children age 7-15 left school,
For children age 6-15 years who have qlropped out of according to pender and residence, Guinea
school, Table 4.4 presentsthe average age of leaving school. On | 1999
average, children drop out at age 12. Thisaverage age of leaving Mean age Number
school does not differ by gender. However it is dlightly higher | cender children of
inurban areasthanin rural areas (12.6 yearscompared with 11.8 | residence left school children
years). Gender
Male 12.0 56
For the question concerning the main reasons children Female 121 el
age 6-15 drop out of school, Table 4.5 showsthat lack of interest | Residence
was givenin 27 percent of the cases. Nearly onechildinfive (17 grba” 126 39
. ural 118 79
percent) left school because they failed. Among the other
reasons most often cited were school expenses (14 percent), lack | Tota 12.0 117
of teachers (13 percent), the health of the child (13 percent), and
labor needed (12 percent).

Table 4.5 Reasons children |eft primary school

Percentage of children age 7-15 who left primary school, by reasons for leaving, gender, and residence, Guinea 1999

House-
Cost-related hold
factors Child factors School factors factors
Useless  Lack Grade Number
Too bad of Facili- unavail- of
Gender/ expen-  Labor No "/ Failed influ- teach- ties ableat Migra- chil-
residence sive needed interest disabled grade ence ers poor school tion dren
Gender
Male 12.3 7.2 384 9.4 10.0 15 15.6 39 6.5 55 56
Female 16.2 16.4 17.3 16.4 229 0.0 9.7 0.0 37 6.6 61
Residence
Urban 141 19.0 33.6 141 213 22 0.0 0.0 0.0 9.6 39
Rural 144 85 24.4 125 144 0.0 18.8 28 75 4.4 79
Total 14.3 12.0 274 13.0 16.7 0.7 12.6 1.9 51 6.1 117

Note: More than one response was possible.

However, a closer examination of the results according to area of residence uncovers important
differences (Figure 4.4). For both urban and rural areas, lack of interest is the main reason children left
primary school (34 percent and 24 percent, respectively). Urban children are morelikely than rural children
to leave school because they failed a grade (21 percent compared with 14 percent) or their labor was needed
(19 percent compared with 9 percent). Inrura areas, after lack of interest, lack of teachersis the second
most frequently cited reason for quitting school (19 percent). It isimportant to notethat thisexplanation was
never givenin urban areas. Access asmeasured by availability of teachers appearsto be asignificant barrier
to continuing education in rural areas.

In addition to differences by area of residence, there are interesting gender differences for leaving

school. Lack of interest is given as areason for dropping out of school more than twice as often for boys
asfor girls (38 percent compared with 17 percent, respectively). Lack of teachersis also a more common
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Figure 4.4
Percentage of Children Age 7-15 Who Left Primary School
by Reason for Leaving and Residence

Percent

Ml Urban [CJRural

GDHS-I1 1999

reason for quitting school for boys than for girls (16 percent compared with 10 percent, respectively).
Failure at school is the reason most often given for why girls leave school (23 percent for girls compared
with only 10 percent of boys). Itisalsoimportant to note that health is given as areason for leaving school
more often for girls than boys (16 percent compared with 9 percent, respectively).

44  ABSENTEEISM

For children age 6-15 who attend school, mothers were asked how many days the school that their
children attend was openin thelast two weeks and how many daysthe child attended school during the same
period. If the child attended fewer days than the days the school was open, the mother was asked the main
reasons the child missed school.

Tothisquestion, in half of the cases (52 percent), the mother responded that the child missed school
because he/shewas sick. In one casein seven (14 percent), the child missed school because he/she refused
to goto school. Finaly, in 8 percent of the cases the mothers said the child missed school because teachers
abused their children.

Table 4.6 Reasons students miss school

Percent distribution of children age 6-15 who had been absent from school, by main reason child missed days of school, Guinea 1999

Reason child missed days of school

Abuse Didn't Hadto Riskof Lack Number
Gender/ Bad by want earn preg- of of
residence Sick  weather teachers togo money nancy money Other Missing Tota children
Total 52.1 17 84 13.8 16 32 33 7.0 9.1 100.0 61
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45 REPETITION

Twenty-ninepercent of studentshaverepeated agrade.” Urban studentsareslightly morelikely than
rural students to have repeated a grade (31percent compared with 27 percent). Students repeat |east often
in Upper Guinea (23 percent) and most often in Conakry (33 percent). Thereissomevariation in repetition
by wealth; however, it isnot consistent. Thelowest wealth quintile hasahigher percentage of repetition (29
percent) than the second, third, and fourth quintiles (24, 28, and 28 percent, respectively). Those in the
wealthiest quintile repeat the most (32 percent).

Table4.7 Primary school repetition
Percent distribution of primary school children age 6-15 by whether they have repeated
grades, according to selected background characteristics, Guinea 1999
Repeated a grade Nurrflber
o
Characteristic No Yes Missing Total children
Gender
Mae 69.9 29.2 0.9 100.0 1,714
Female 70.6 28.2 12 100.0 1,223
Residence
Urban 67.6 31.2 13 100.0 1,415
Rural 72.6 26.6 0.9 100.0 1,522
Region
Lower Guinea 67.9 313 0.8 100.0 682
Middle Guinea 73.4 24.9 17 100.0 499
Upper Guinea 76.0 22.7 13 100.0 275
Forest Guinea 72.2 27.0 0.7 100.0 680
Conakry 66.3 32.6 1.0 100.0 801
Asset index
Lowest quintile 70.9 28.8 0.3 100.0 312
Second quintile 74.7 23.7 16 100.0 333
Middle quintile 70.8 27.8 14 100.0 441
Fourth quintile 71.0 28.0 1.0 100.0 789
Highest quintile 67.7 313 1.0 100.0 1,063
Total 70.2 28.8 1.0 100.0 2,937

46 HOUSEHOLD DECISION-MAKING ABOUT EDUCATION

The majority of the time, the husband/partner makes the decision on education matters, from 67
percent for deciding whether children attend school to 70 percent for deciding at what age the children start
school. Theremaining resultsfall into the category of ajoint decision between the woman and her partner
with a range from 23 percent for deciding at what age children start school to 27 percent for deciding
whether children attend school. A small percentage of women said they makethefinal decision oneducation
matters (about 4 percent).

1% The repetition rate of 29 percent is similar to the repetition rate produced by UNESCO, which is 28 percent.
UNESCO. 1998. Satistical Yearbook. Lanham, MD USA: UNESCO and Bernan Press.
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Table 4.8 Household decision-making about education

Percent di stribution of women age 15-49 by which household member makesthefinal
decision on education-related matters, according to specific decision on education,
Guinea 1999

Decision on education

When
What age Amount children
Whether children of money stop
Household children start spent on attending
member attend school schooling school
Woman herself 4.1 3.8 3.8 3.8
Husband/partner 66.8 69.9 68.6 68.6
Woman and husband/partner 26.5 234 24.1 24.1
Someone else 1.0 0.9 13 13
Missing 16 1.9 21 21
Total 100.0 100.0 100.0 100.0
Number of women 3,144 3,144 3,144 3,144

Note: Figures are for women who live with their husband or partner and who have one or
more living children age 6-15.
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CHAPTER S

COSTSOF SCHOOLING

Oftenlittleisknown about the amount househol ds spend on the various monetary costsof schooling.
The monetary costs of schooling can be prohibitive for many households and burdensome for others, thus
discouraging householdsfrom enrolling childrenin school. These schooling costs disproportionately affect
vulnerable groups such as girls and the urban and rural poor.

51 EXPENDITURESAND CONTRIBUTIONSTO SCHOOLING

Theexpendituretablesare based on aseries of questionsthat asked what househol ds spend per child
on schooling, including school fees, uniforms, books, transportation, private tutoring, and other expenses.
Datafromthese questionsall ow the comparison of differential investment in children by gender and location
aswell astype of school. Tables5.1-5.3 show expenditures by type. Table 5.1 presents the proportion of
households spending money, Table 5.2 presents the average per-student expenditures (includes students
whose households do not spend money), and Table 5.3 shows the average per-student expendituresfor those
students with non-zero expenditures (excludes students whose households do not spend money). Figures
in Table5.3 are higher than thosein Table 5.2 because the average expenditures among all studentsincludes
thosefor whom no money was spent. Thesethreetabl es are discussed together by type of school expenditure.
Together these tables present a comprehensive picture of the incidence and magnitude of expenditures.
Table 5.4 illustrates the impact of these monetary costs by summarizing which expense was perceived to be
the most difficult to pay.

The vast mgjority of students’ households spend money on schooling, regardless of the student's
gender, residence, region, or type of school. Expenditures other than school fees are substantially similar by
type between students in public and private schools. Private school students are slightly more likely than
public school studentsto spend money on oneor moretypesof expenditures. On average, househol dswhose
children attend private schools pay nearly two and one-half times as much for schooling as do households
whose children attend public schools. Most of the difference in total expenditures is due to school fees:
households with children in private school pay an average of 92,181 Guinean francs (GF) in school fees;
when school fees are subtracted from the total expenditure, there is minima difference in tota
expenditures.™

Strikingly, moreisspent on boysthan on girlsin nearly every category of expenditure—both public
and private—and especially school fees. Figure 5.2 shows the difference in total annual expenditures by
gender and school type. For public schools, households spend on average 55,902 GF annually per girl,
compared with 77,894 GF per boy, on schooling costs.

1 No data were collected on school fees paid within the public system because there are no official school fees.
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Table 5.1 Household spending on primary school costs

Percentage of primary school students whose households spend money on various costs of schooling, by school type and selected
background characteristics, Guinea 1999

Primary school expenditures

One Number

or more of
Supple- typesof  primary
Transport/ ment for expendi-  school
Characteristic Fees' Uniforms Books Supplies Meals Tutoring teacher Other ture students
PUBLIC SCHOOLS
Gender
Male - 80.7 76.6 78.8 53.3 16.0 27.1 49.2 87.7 1,260
Female - 775 71.7 74.6 51.5 14.7 24.7 437 86.2 845
Residence
Urban - 80.6 75.2 75.2 61.2 141 20.3 47.3 86.2 895
Rural - 78.4 74.2 785 46.3 16.4 305 46.7 87.7 1,210
Region
Lower Guinea - 71.2 66.4 69.8 63.1 12.6 21.6 45.6 81.2 503
Middle Guinea - 72.2 75.3 74.0 445 9.8 12.6 432 89.9 373
Upper Guinea - 87.0 84.4 80.6 48.6 220 24.1 28.2 90.4 238
Forest Guinea - 90.1 80.3 90.5 444 22.2 50.9 56.7 92.5 568
Conakry - 76.7 70.7 68.5 60.3 11.0 114 494 825 424
Total - 79.4 74.6 77.1 52.6 154 26.1 47.0 87.1 2,105
PRIVATE RELIGIOUS AND SECULAR SCHOOLS
Gender
Male 89.7 80.0 60.2 71.7 64.9 26.3 15.2 35.6 93.3 341
Female 86.1 76.7 55.8 68.4 60.3 24.8 14.3 39.1 90.2 273
Residence
Urban 91.6 835 62.2 715 68.4 27.4 12.0 389 95.6 459
Rural 77.9 63.9 46.5 66.4 46.6 20.4 23.0 321 81.1 155
Region
Lower Guinea 81.3 63.4 46.5 60.1 55.9 19.8 16.8 36.3 85.7 132
Middle Guinea 76.1 59.4 49.7 62.6 359 22.3 16.4 37.1 76.1 36
Upper Guinea 95.5 73.7 65.0 78.2 52.3 354 481 17.7 95.5 21
Forest Guinea 89.8 88.7 62.8 87.6 62.8 415 404 38.1 92.1 85
Conakry 91.1 84.1 62.1 70.2 69.1 23.7 54 384 95.7 340
Total 88.1 785 58.2 70.2 62.9 25.6 14.8 37.1 91.9 614

Note: A total of 134 students have missing data on type of school attended.
! Data on school fees were collected only for students attending non-public schools.
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Figure 5.1
Percentage of Primary School Students Whose Households
Spend Money on Schooling, by Type of School and
Type of Expenditure
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Figure 5.2
Average Annualized Per-Student Household Expenditure
by Gender and Type of School
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As expected, expenditures on schooling are much higher in urban areas than in rural areas. Figure
5.3 highlights the residential differences in total annual expenditures per student. Urban public school
students spend dlightly more than rural students (74,165GF versus 60,086GF). However, the residential
differences increase substantially for private schools; urban students spend an average of 184,066GF each
and rural students spend 103,941 GF. These findings reflect the reasons for never having attended schooal,
with more urban children than rural children never having attended school because of the monetary costs of
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Figure 5.3
Average Annualized Per-Student Household Expenditure
by Residence and Type of School
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schooling (see Tables4.1.1and 4.1.2). Inurban areas, 29 percent of female and 36 percent of male children
have never attended because of monetary costs, compared with 19 percent of female and 18 percent of male
childrenin rural aress.

Fees

The mgjority of private school students pay fees (88 percent). However, urban private school
students are more likely to pay fees (92 percent) than rural private school students (78 percent). There are
large differences in the fee amounts paid according to residence and region. Urban students pay twice as
much as rural students for school fees (108,753GF versus 43,062GF average for al primary students,
118,782GF versus 55,296 GF average among those with non-zero expenditures). Studentsin Upper Guinea
pay the least in school fees (31,900GF average for al students, 33,411GF average among those with non-
zero expenditures) and studentsin Middle Guineapay the most (119,424GF average all; 156,921GF average
non-zero). Households spend more on fees for male students than for female students (102,305GF versus
79,545GF average all; 114,074GF versus 92,347GF average non-zero).

Uniforms

Overall, close to 80 percent of studentsin both public and private schools buy uniforms, making
uniforms the most common expense for students regardless of the type of school that children attended.
However, in private schools, 84 percent of urban school students buy uniforms, whereas only 64 percent of
rural school students buy uniforms. Thereisafairly significant difference between urban and rural areas
for average spending per private school student (5,602GF versus 3,844GF average all). However, this
difference dissipates when the averages from among those with non-zero expenditures are examined
(6,711GF versus 6,019GF average non-zero), meaning that actual uniform cost is comparable.



Books

Public school students are more likely to spend money on books than private school students (75
percent versus 58 percent). Urban and rural public school students spend money on booksat almost the same
rate (75 percent versus 74 percent), whereasthe urban-rural differencefor spending money on booksismuch
greater for private schools (62 percent versus 47 percent). Money for books is the lowest expense paid by
both public and private students. Overal, private school students pay more for books than public school
students (2,167GF versus 3,023GF average all; 2,905GF versus 5,192GF average non-zero). Studentsin
Upper Guinea, in private schools in particular, spend much more on books than students in other regions
(4,832GF average all; 7,431GF average non-zero). The urban-rural difference for expenditures on books
is also substantial with 3,594GF compared with 1,332GF for the average of all primary students (5,780GF
compared with 2,863GF for the average for those with non-zero expenditures).

Supplies

Overall, themajority of students spend money on supplies, with 77 percent of public school students
spending money on supplies, compared with 70 percent of private school students. A closer examination
of theexpenditures showsoppositetrendsconcerning residence. Inpublic schools, rural studentsareslightly
more likely to spend money on supplies than urban students (79 percent versus 75 percent). But, in private
schools, 66 percent of rural students spend money on supplies, whereas 71 percent of urban students spend
money on supplies. Private school students pay slightly morefor suppliesthan public school students (3,701
GF versus 3,265GF average all; 5,268GF versus 4,235GF average non-zero). The urban-rural differenceis
much greater for private schools, with private school students spending an average of 4,174GF (5,835GF
among those with non-zero expenditures) in urban areas, compared with an average 2,298GF (3,459GF
among those with non-zero expenditures) in rural areas.

Transport/meals™

Both public and private school students show the sasmetrendsfor transportation to school and meals
at school, with urban students paying more often than rural studentsfor transportation and meals. In public
schaools, 61 percent of urban students compared with 46 percent rural students, spend money on transport
and meals. Among private school students, 68 percent of urban students and 47 percent of rural students
spend money on transport and meals.

Next to fees, money spent on transportation and mealsisthe greatest expense borne by households,
at an average of 43,528GF (82,765GF non-zero) for public school students and 38,480GF (61,182GF non-
zero) for private school students. Wide variation is seen by region, with the lowest amount spent in Lower
Guinea for both public school students—18,773GF (29,736GF non-zero)—and private school
students—24,438GF (43,705GF non-zero). Conversely, the highest amount is spent in Upper Guineawith
anaverageof 106,197GF (218,308GF non-zero) spent for public school studentsand 105,261GF (201,401GF
non-zero) for private school students.

Tutoring
Household expenditures for tutoring vary by type of school attended. Interestingly, the proportion

of children for whom tutoring fees are paid is much higher in private than in public schools (26 percent
versus 15 percent). Not only do private school students pay in greater proportions, they also pay more:

12 Meals and transport were asked about together as one category of expense; therefore, they cannot be separated
into single categories.
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12,738GF average all (49,722GF average non-zero) versus 4,251GF average al (27,550GF average non-
zero). For private schools, paying for tutoring is much more common in urban areas than in rural areas (27
percent versus 20 percent). Urban private school students pay significantly more than their rura
counterparts: 15,439GF average all (56,374GF average non-zero) compared with 4,730GF average all
(23,217GF average non-zero). Although agreat differenceisnot seen in the percentage of male and female
students being tutored in either private or public school, Table 5.2 and Table 5.3 show that moreis being
spent on female students. For public school students, an average of 4,753GF (32,432GF non-zero) per
femal e student is spent annually, compared with 3,915GF (24,541GF non-zero) per malestudent. Similarly,
for private school students, an average of 13,065GF (52,713GF non-zero) is spent per female student,
compared with 12,475GF (47,462GF non-zero) per male student.

Supplement

For supplements to teachers, the trend is exactly opposite from that of tutoring. In public schools,
26 percent of students pay a supplement for the teacher, whereasin private schools, 15 percent of students
pay asupplement for theteacher. Although the percentages are not high, thisexpenseisnot an insignificant
sum. Notably, among children attending public schools, moreis spent per childin rural thanin urban areas.
In public schools, an average of 5,673GF (18,609GF non-zero) is spent per rural student, compared with the
average 4,022GF (19,838GF non-zero) spent per urban student. Conversely, in private schoolsmoreisspent
on supplements for teachers in urban areas 5,939GF (49,350GF non-zero) than in rural areas 4,772GF
(20,777GF non-zero). Private school studentsin Conakry aretheleast likely to pay supplements, but if they
do, they pay alarge amount per student (58,163GF average non-zero).

Other

A significant percentage of students in both public and private school pay for other school
expenditures (47 percent of public school studentsand 37 percent of private school students). Expenditures
do not vary significantly by gender but do by residence for both public and private school students; rural
students pay more for other costs than urban students. In public schools, urban students pay an average of
2,751GF per student (5,814GF non-zero) compared with rural students who pay an average of 3,502GF
(7,496 non-zero). The average for private school students is about the same as for public school students;
urban students pay an average of 2,644GF, whereas rural students pay an average of 3,768GF. However,
since private school students are lesslikely than public school studentsto pay other expenses, the non-zero
average is higher for private students than the non-zero average for public students. Urban private school
students pay anon-zero average of 6,804GF versus anon-zero average of 11,742GF for rural private school
students.
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Table 5.2 Per-student household expenditures on primary schooling

Average annualized per-student household expenditures (Guinean francs) on primary schooling by school type and selected
background characteristics, Guinea 1999

Primary school expenditures (GF) per student

Total Number
Supple- annual  of primary
Transport/ ment for expendi-  school
Characteristic Fees'  Uniforms Books Supplies Meds Tutoring teacher Other tures  students
PUBLIC SCHOOLS
Gender
Male - 5,048 2,226 3,297 49,885 3,915 5,086 3,439 72,894 1,260
Female - 4,197 2,080 3,217 34,054 4,753 4,801 2,800 55,902 845
Residence
Urban - 4,598 2,147 3,504 51,403 5,741 4,022 2,751 74,165 895
Rural - 4,787 2,182 3,088 37,705 3,150 5,673 3,502 60,086 1,210
Region
Lower Guinea - 4,509 1,757 2,988 18,773 3,262 3,589 3,813 38,6901 503
Middle Guinea - 3,832 1,598 2,172 49,896 3,450 2,628 1,794 65,370 373
Upper Guinea - 4,377 2,291 3,507 106,197 6,736 4,777 3,492 131,378 238
Forest Guinea - 6,072 2,790 3,868 42,625 4,340 10,231 3,983 73,908 568
Conakry - 4,064 2,251 3,611 33,389 4,616 1,739 2,411 52,081 424
Total - 4,706 2,167 3,265 43,528 4,251 4,971 3,183 66,071 2,105
PRIVATE RELIGIOUS AND SECULAR SCHOOLS
Gender
Male 102,305 5,293 3,018 3,775 40,163 12,475 5,742 2,769 175,541 341
Female 79,545 4,991 3,029 3608 36,379 13,065 5,524 3,124 149,264 273
Residence
Urban 108,753 5,602 3,594 4,174 37,921 15,439 5,939 2,644 184,066 459
Rural 43,062 3,844 1,332 2,298 40,136 4,730 4,772 3,768 103,941 155
Region
Lower Guinea 63,015 3,612 1,546 2513 24,438 5,930 5,527 3,913 110,493 132
Middle Guinea 119,424 3,173 1,033 2,123 27,241 4,841 6,368 2,393 166,596 36
Upper Guinea 31,900 3,747 4,832 4,043 105,261 12,221 7,176 4978 174,158 21
Forest Guinea 97,884 7,922 2,919 3,622 74,228 7,814 15172 6,322 215,884 85
Conakry 102,872 5,357 3,720 4,325 32,056 17,473 3,127 1,623 170,553 340
Total 92,181 5,159 3,023 3,701 38480 12,738 5,645 2,927 163,853 614

Note: 1,635 Guinean francs (GF) = US $1. A total of 134 students have missing data on type of school attended.
Data on school fees were collected only for students attending non-public schools.
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Table 5.3 Per-student expenditures on primary schooling for students with non-zero expenditures

Average annualized per-student household expenditures (Guinean francs) on primary schooling for primary students
with non-zero expenditures, by school type and sel ected background characteristics, Guinea 1999

Primary school expenditures (GF) per student with non-zero expenditures

Supple-
Transport/ ment for
Characteristic Fees' Uniforms  Books Supplies Meals Tutoring  teacher Other
PUBLIC SCHOOLS
Gender
Male - 6,258 2,907 4,186 93,547 24,541 18,778 6,994
Female - 5,418 2,901 4,313 66,124 32,432 19,401 6,410
Residence
Urban - 5,701 2,855 4,662 84,047 40,601 19,838 5,814
Rural - 6,102 2,942 3,933 81,512 19,222 18,609 7,496
Region
Lower Guinea - 6,333 2,647 4,279 29,736 25,909 16,625 8,360
Middle Guinea - 5,309 2,123 2,935 112,062 35,381 20,804 4,153
Upper Guinea - 5,033 2,715 4,353 218,308 30,610 19,838 12,368
Forest Guinea - 6,737 3,475 4,275 95,970 19,515 20,093 7,025
Conakry - 5,297 3,185 5,269 55,330 42,000 15,224 4,884
Tota - 5,929 2,905 4,235 82,765 27,550 19,014 6,776
PRIVATE RELIGIOUS AND SECULAR SCHOOLS
Gender
Male 114,074 6,619 5,015 5,262 61,849 47,462 37,884 7,778
Female 92,347 6,503 5,431 5,276 60,287 52,713 38,522 7,996
Residence
Urban 118,782 6,711 5,780 5,835 55,447 56,374 49,350 6,804
Rural 55,296 6,019 2,863 3,459 86,130 23,217 20,777 11,742
Region
Lower Guinea 77,519 5,697 3,325 4,183 43,705 30,017 32,889 10,784
Middle Guinea 156,921 5,339 2,079 3,392 75,977 21,677 38,934 6,449
Upper Guinea 33,411 5,087 7,431 5,171 201,410 34,539 14,905 28,137
Forest Guinea 108,999 8,933 4,648 4,136 118,114 18,840 37,521 16,613
Conakry 112,886 6,367 5,991 6,165 46,401 73,861 58,163 4,222
Tota 104,626 6,569 5,192 5,268 61,182 49,722 38,159 7,880

Note: 1,635 Guinean francs (GF) = US$1. A total of 134 students have missing data on type of school attended.
! Data on school fees were collected only for students attending non-public schools.
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Women whose children attend school and for whom money is spent on schooling were asked which
of the expensesismost difficult to pay (Table5.4). Not surprisingly, the highest percentage of women said
that all expenses are difficult to pay (36 percent of both urban and rural women). It isthe cumulative effect
of coststhat ismost burdensome. Conversely, 11 percent of urban women and 8 percent of rural women said
that no expenses are difficult to pay. Lessthan 4 percent of women said meals and transport is the most
difficult expense to pay, whereas 14 percent of urban women and 23 percent of rural women said that
uniforms are the most difficult expense. A large difference is seen in money for teachers with 12 percent
of urban women and 5 percent of rural women claiming it as the most difficult expense to pay.

Table5.4 Most difficult school cost to pay

Percent distribution of women whose households spend money on schooling, according to the most difficult cost to pay, by
residence, Guinea 1999

Most difficult school cost to pay

No All
expenses Uniforms/ Money  expenses Don't Number
difficult  school Meals/ for difficult know/ of
Characteristic to pay clothes Supplies Transport teachers  to pay Other Missing Total women
Residence
Urban 10.7 14.2 154 33 115 35.6 7.4 19 100.0 812
Rural 8.2 229 14.3 3.8 4.7 35.7 9.4 1.0 100.0 1,036
Tota 9.3 19.1 14.8 36 7.7 35.6 85 14 100.0 1,848

In addition to questions on specific monetary expenditures, women were asked about household
contributions to schools and teachers (Table 5.5). In general, it is more common to contribute to teachers
than to schools, with amost 100 percent of women living in households that provide one or more
contributions to teachers, compared with only 22 percent of women living in households providing one or
more contributions to schools. Overall, women from rural areas said their households make contributions
more than women from urban areas. The lone exception to thisisin the case of giving money to teachers
where 85 percent of urban women, compared with 70 percent of rural women, said that their householdsgive
money to teachers. Notably, women from rural areas are more than twice aslikely as urban women to live
in a household that makes one or more contributions to schools. Clearly, there is a stronger tradition of
contributing to schoolsin rural than in urban areas.

Table 5.5 Other household contributions to schooling
Percentage of women whose households have ever made contributions to primary schools and/or teachers, by residence and
region, Guinea 1999
Contributions to schools Contributions to teachers
One One
or more Number or more Number

Residence/ contri- of contri- of
Region Money  Labor Land butions women Money Lodging Land Food butions women
Residence

Urban 9.8 85 33 13.0 2,171 851 6.9 11.2 155 97.1 170

Rural 22.6 22.0 9.5 26.6 4582 69.7 27.2 25.9 47.6 98.6 972
Region

Lower Guinea 18.7 189 4.0 221 1,375 748 6.0 14.8 425 99.6 232

Middle Guinea 217 234 7.2 25.9 1,509 723 36.7 2.6 534 96.2 287

Upper Guinea 16.6 13.6 7.2 22.0 1,038 625 29.2 43.6 33.6 99.3 144

Forest Guinea 26.8 23.6 14.3 294 1,610 715 26.3 38.2 427 99.1 435

Conakry 4.9 4.9 30 85 1,222 917 21 0.0 6.3 95.8 44
Tota 185 17.7 75 222 6,753 72.0 24.2 237 42.8 984 1,142
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For al contributions, Conakry shows the lowest percentages of contributions, except for money to
teachers; Conakry hasthe highest percentage of women claiming that their househol ds contribute money (92
percent). Women from Forest Guinea show the highest percentage of households contributing land to
schoolswith 14 percent. Generally, it is more common to contribute land to teachers than land to schools,
except for in Middle Guinea and Conakry, where contributing land to teachersis rare (2.6 percent and 0
percent, respectively).

Figure 5.4
Percent Distribution of Women Whose Households Contribute
to Primary Schools by Type of Contribution and Residence
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.Women report that.thegovernment|spr|marlly Table 5.6 Finance and construction of school and
responsible for both the finance and construction of | payment of teachers salaries

schools as well as the payment of teacher salaries (58 Percent distribution of women by group responsible

percent and 75 percent, respectively). A small number | tor supporting school construction and paying teachers
of women report that parents are solely responsible for | salaries, Guinea 1999

payment of teacher salaries (4 percent), compared with Type of school support
the finance and construction of schools (9 percent). :
Th th t ibl Financeand  Payment
us, women see the government as more responsible | Group responsible construction  of teacher
for the continuing costs of schooling rather than theone | for support of school salaries
time cost of school construction. A substantial per- | Government 58.3 749
centage of women said that another organization is garents o . 13.2 431.5
: overnment ana parents K X
responsible for these two school supports, such as | e 138 152
NGOs, private funders, or the proprietor of the school. | Don't know/Missing 6.6 2.0
Total 100.0 100.0
Number of women 3,621 3,621
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In total, 35 percent of women report that there is a parent-teacher association (PTA) at the local
school or the school their children attend (Table 5.7). Therearedight differencesin the existence of aPTA
by residence and region. Thirty-eight percent of urban women, compared with 34 percent of rural women,
report the existence of aPTA. Regional differences range from 28 percent in Lower Guinea to 45 percent
in Forest Guinea. Lower percentages of women report that there is no PTA at school, with an total
percentage of 22 percent saying there is no PTA at the local school or the school their children attend.
However, 43 percent of women report that they do not know whether thereisa PTA at the local school or
the school where their children attend.

Table 5.7 Existence of parent-teacher association (PTA) at local school
Percent distribution of women, by existence of PTA at local school or at school that
children in the household attend, by residence and region, Guinea 1999
Parent-teacher Association
Don't Number
Residence/ PTA at No PTA know/ of
Region school at school Missing Tota women
Residence
Urban 37.7 26.9 354 100.0 971
Rural 33.9 20.2 45.9 100.0 2,650
Region
Lower Guinea 275 285 44.0 100.0 764
Middle Guinea 37.7 10.1 52.2 100.0 923
Upper Guinea 29.5 20.9 49.6 100.0 602
Forest Guinea 44.7 23.8 316 100.0 828
Conakry 317 322 36.1 100.0 505
Total 34.9 22.0 43.1 100.0 3,621
Figure 5.5

Existence of Parent-Teacher Association (PTA)
at Local School

PTA at School
35%

No PTA at School
22%

DK/Missing
43%
GDHS-I1 1999
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52 TRAVEL TIME TO SCHOOL

The average estimated travel timein urban areasis much lower thanin rura areas (19 minutes and
47 minutes, respectively). Not surprisingly, the travel timein Conakry is short with an average estimated
travel time of 15 minutes. In Conakry, 82 percent of women live in households under 20 minutes from the
nearest primary school. For urban areas, Table 5.8 shows that the majority (71 percent) of nearest primary
schools are within 20 minutes of the household, and only 2 percent of the nearest primary schools are more
than 60 minutes away. In rural areas, the nearest primary schools are further away, with 20 percent of
households more than 60 minutes away.

Table 5.8 Travel timeto nearest primary school
Percent distribution of women by time (in minutes) to the nearest primary school, according to
residence and region, Guinea 1999
Minutes to nearest primary school Number Mean
Residence/ of travel
Region 0-20 21-40 41-60 60+ Total women time
Residence
Urban 70.9 20.6 6.7 18 100.0 946 19
Rural 445 19.2 15.9 20.4 100.0 2,200 47
Region
Lower Ginea 417 234 18.9 16.0 100.0 605 40
Middle Guinea 35.2 231 15.6 26.2 100.0 757 59
Upper Guinea 49.8 18.7 11.6 19.9 100.0 502 45
Forest Guinea 60.0 175 14.2 8.3 100.0 781 30
Conakry 82.3 13.9 2.6 13 100.0 501 15
Total 525 19.6 13.2 14.8 100.0 3,146 39
Figure 5.6
Percent Distribution of Women by Reported Travel Time
to Nearest Primary School, According to Region
Percent
80
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[J21-40 Minutes
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61+ Minutes
Lower Middle Upper Forest Conakry
Guinea Guinea Guinea Guinea
GDHS-II 1999

52



Figure 5.7
Percent Distribution of Women by Reported Travel Time
to Nearest Primary School, According to Residence
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Table 5.9 uses the primary net attendance ratio (NAR) among those children of mothers who were
surveyed, so the overal net attendance ratio differs slightly from that presented in Chapter 2, which
represents the household population. However, the overall primary NAR shows the same general trends;
the primary NAR issignificantly higher in urban areasthan in rural areas and the primary NAR ishigher for
malesthan for females. In urban areas, the primary NAR is 79 percent for males and 69 percent for females,
whereasin rural areas the primary NAR is 39 percent for males and 25 percent for females.™

Table 5.9 examines the relationship between the time to school, which measures both access to
schooling and the cost to the household in terms of travel time, and attendance of children who are primary-
school-age (7-12 years). Theresultssuggest that distanceto school disproportionately affectsrural children.
Inrural areas, thelowest primary NAR is seen for those living more than 60 minutes to the nearest primary
school (16 percent for rural malesversus 9 percent for rural females). Walking time does not affect primary
NAR inurban areas. Thisislikely due to the higher proportion of both male and female children attending
inurban areas aswell asthe greater likelihood of traveling by vehicleto school, which would make walking
time a poor reflection of the actual time spent getting to school.

13 The primary NAR presented in Chapter 2 is, in urban areas, 77 percent for males and 64 percent for females. In
rural areas, it is 34 percent for males and 21 percent for females.
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Table 5.9 Primary school net attendance ratio by time to school

Primary school net attendance ratios (NAR) by walking time (in minutes) to the nearest
primary school, according residence and gender, Guinea 1999

NAR
Minutes Number
Total of
Residence 0-20 21-40 41-60 60+ NAR children
MALE
Residence
Urban 78.5 76.0 86.8 - 78.6 626
Rural 48,5 374 38.1 16.1 38.8 1,524
Total 59.9 49.8 45.6 17.9 50.4 2,150
FEMALE
Residence
Urban 69.0 65.6 75.4 - 68.7 624
Rural 33.0 255 221 8.5 24.6 1,506
Total 47.2 39.0 29.2 11.6 375 2,130

Note: TheNAR for primary school isthe percentage of the population of primary school-age
children (7-12) that are attending primary school. NAR inthistableis calculated for the
hildren age 7-12 from the education module.

Dataare not presented for male children age 7-12 who livein urban areas and who live 60
minutes or more from the nearest primary school because there are only 7 cases. Dataare
not presented for femal e children age 7-12 who live in urban areas and who live 60 minutes
or more from the nearest primary school because there are only 17 cases.

Figure 5.8
Net Attendance Ratio by Travel Time to Nearest
Primary School and Gender
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CHAPTER 6

SCHOOL CHARACTERISTICSAND
COMMUNITY-SCHOOL INTERACTIONS

This chapter and Chapter 7 include community-level data that was collected from community
informants in each cluster. These data were analyzed at the household level to be considered nationally
representative and thus are discussed in terms of the household.

6.1 DISTANCE TO AND ACCESSTO PRIMARY SCHOOL S*

Table 6.1 shows that for both urban and rural households, the closest primary school is located
within the same locality for the majority of households (57 percent and 63 percent, respectively). Overall,
rural households are slightly morelikely not to have the closest primary school within the samelocality and
district, though they are also twice as likely to not have a primary school within the same community (1.8
percent versus 0.9 percent, respectively).

Table 6.1 Location of primary school closest to community

Percent distribution of households by location of closest primary school, according to residence, Guinea 1999

Location of closest primary school

In same community

Number
In same In same In same Not in same of
Residence locality district prefecture community Total households
Residence
Urban 57.3 22.2 19.6 0.9 100.0 1,453
Rural 63.2 26.9 8.1 18 100.0 3,637
Tota 61.5 25.6 114 15 100.0 5,090

Note: A locality isasubdivision of adistrict and adistrict is a subdivision of a prefecture.

Table 6.2 shows that the average distance to the closest primary school in urban areasis 0.4 km,
whereasin rural areasit is more than 6 times as far with an average distance of 2.6 km. Thisindicates that
the conception of the terms, locality, district, and prefecture may differ slightly with the area of each larger
inrura areasthan in urban areas. Asexpected, the average distance variesfrom 0.2 km for househol ds that
have schools in the same locality to 14.1 km for households that do not have a primary school in the same
community.

14 Tables 6.1, 6.2, and 6.3 examine the distance to primary schools and access to primary school grades 1-6 by
locality, district, and prefecture. These geographical terms are general and may be interpreted differently since they
are defined in relation to each cluster area.
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Table 6.2 Distance to primary school
closest to the community

Mean distance (kilometers) to closest
primary school, by residence and location
of school, Guinea 1999

Mean
Residence/ distance
School location (km)
Residence
Urban 04
Rural 2.6
School location
In same community
In same locality 0.2
In same district 35
In same prefecture 6.5
Not in same community 141
Total 2.0

Note: A locality is asubdivision of adistrict
and adistrict isasubdivision of aprefecture.

Although access in terms of distance shows that ailmost all households have access to primary
schools within the same community, Table 6.3 shows that 11 percent of households do not have a primary
school with al six gradeswithin thecommunity. Thisdisproportionately affectsrural households, with 14.9
percent of households not having a primary school with all six grades available within the community,
compared with only 1 percent of urban households (see Figure 6.1). Fifty percent of urban households have
access to a complete cycle of primary school in the same locality in comparison to 24 percent of rural

households.

Table 6.3 Accessto complete primary school grades

Percent distribution of households by accessto al primary school grades (1-6), according to residence, Guinea 1999

Access to complete cycle of primary school

In same community Not
available Don't Number
Same Same Same in know/ of

Residence locality district prefecture  community Missing Totd households
Residence

Urban 50.6 271 215 0.9 0.0 100.0 1,453

Rural 241 232 30.5 149 7.3 100.0 3,637
Tota 31.6 243 27.9 109 52 100.0 5,090

Note: A locality isasubdivision of adistrict and adistrict is a subdivision of a prefecture.
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Figure 6.1
Access to Complete Cycle of Primary School
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6.2 SCHOOL CHARACTERISTICS

Tables 6.4 through 6.7 present data on the characteristics of the primary school located closest to
the household. Table 6.4 presents data on the school type and on the use of multiple-grade classes in the
school. Combined with data on the distance to the school closest to the household (see Table 6.2), dataon
access to public schools suggests the ease of household access to public schools, which tend to be less
expensive than private schools (see Table 5.2). The closest school to households in both rural (93 percent)
and urban areas (79 percent) islikely to be apublic school (see Figure 6.2). A similar pattern holdsin most
of the regions, with the exception of Conakry, where for about 34 percent of the households, the closest
primary school is a private secular school.

Table 6.4 School type closest to community
Percent distribution of households by type of school closest to the community and percentage of
househol ds having multiple-grade classesin the school closest to community, according to residenceand
region, Guinea 1999
School type closest to community
Don't Multiple-  Number

Residence/ Private Private know/ grade of
Region Public secular religious  Missing Tota classes  households
Residence

Urban 78.5 20.6 0.8 0.0 100.0 15.8 1,453

Rural 92.6 29 0.0 45 100.0 25.2 3,637
Region

Lower Guinea 98.8 0.0 12 0.0 100.0 39.2 1,042

Middle Guinea 88.1 0.0 0.0 11.9 100.0 5.3 1,371

Upper Guinea 86.5 135 0.0 0.0 100.0 323 792

Forest Guinea 97.0 3.0 0.0 0.0 100.0 31.3 1,104

Conakry 66.2 33.8 0.0 0.0 100.0 8.1 781
Total 88.6 7.9 0.2 3.2 100.0 225 5,090
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Figure 6.2
Types of Schools by Residence
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Multiple-grade classes are often used in schools with either a shortage of teachers to cover all the
grades needed, or with small class sizes that can be combined and taught in one classroom. As might be
expected, there is great variation by background characteristics in the use of multiple-grade classroomsin
schools. About oneinfour rural households’ closest school uses multiple-grade classrooms, compared with
about 16 percent in urban schools. Multiple-grade classrooms are far |ess common in Middle Guinea and
in Conakry than in Lower, Upper, and Forest Guinea.

Table 6.5 shows the percentage of households whose closest school has access to certain facilities
and amenities. Access to the facilities and amenities listed in Table 6.5, as well as the other school
characteristics presentedin Tables 6.6 and 6.7, can be seen asindicatorsof school quality. Thevast majority
of households have access to schools that have windows in the classrooms and desks for students. Access
to water, however, shows amuch greater disparity: inrura areas, only 29 percent of householdslive closest
to a school with access to water at the school, compared with 71 percent of rural households. Regional
differences, too, are notable, with nearly 89 percent of householdsliving closest to schoolswith water at the
school in Conakry, compared with only about 24 percent and 26 percent in Middle and Lower Guinea,
respectively (see Figure 6.3).
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Table 6.5 School facilities and amenities
Percentage of households whose closest school has specific facilities and amenities, by
residence and region, Guinea 1999
Facilities and amenities
Windows Water Desks Number

Residence/ in Elec- a for of
Region classroom tricity school students  households
Residence

Urban 97.6 34.0 71.2 100.0 1,453

Rural 90.6 11 29.3 94.6 3,637
Region

Lower Guinea 97.8 6.3 25.8 100.0 1,042

Middle Guinea 83.8 0.0 23.7 88.1 1,371

Upper Guinea 94.1 35 52.9 98.2 792

Forest Guinea 94.3 17 35.8 98.2 1,104

Conakry 97.3 54.1 88.9 100.0 781
Total 92.6 10.5 41.3 96.1 5,090

Figure 6.3

Percentage of Households Whose Closest School
Has Specific Amenities, by Region
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Accessto electricity in schoolsisrelatively uncommon and is primarily afunction of urban or rural
location. Inrural areas, only 1 percent of householdslive closest to schoolswith electricity, compared with
more than one-third of urban households and more than 54 percent of households in Conakry.
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Table 6.6 presents the percentage of households whose closest school providestoilet facilities for
students. Theissue of accessto school toiletsiscritical, not only because of health matters, but also because
of the possibleimpact on school attendance and persistence. Thereissome evidencethat girlsin particular,
and adolescent girls more than younger girls, may belesslikely to attend school at al and more likely to be
absent from school on an everyday basis (perhaps going to school but then leaving school for the day to go
home in order to use the facilities) and during menstruation.

Table 6.6 School toilet facilities
Percent distribution of households by type of toilet facilities at closest primary school,
according to residence and region, Guinea 1999
Toilet facilities
Separate
Communal  toilets Don't Number

Residence/ No toilets for boys know/ of
Region toilets only and girls  Missing Total households
Residence

Urban 18.0 237 574 0.9 100.0 1,453

Rural 50.4 9.3 344 6.0 100.0 3,637
Region

Lower Guinea 281 10.8 58.8 23 100.0 1,042

Middle Guinea 50.1 11.6 26.3 119 100.0 1,371

Upper Guinea 36.3 24.8 37.8 11 100.0 792

Forest Guinea 63.4 37 29.9 3.0 100.0 1,104

Conakry 16.1 223 61.6 0.0 100.0 781
Total 41.1 134 40.9 45 100.0 5,090

Accessto asanitation facility (sometypeof toilet or bucket) iswidespread among urban households
in Guinea, with all but 3 percent of urban households having access. However, 51 percent of rural
households do not have access.” In schools, the coverageis similar in rural households and even lessin
urban areas: in rural areas, more than half of the households live closest to schools with no toilets for
students, compared with just 18 percent of urban households. In Forest Guinea, theproportionisevenlower,
with 63 percent of householdsliving closest to schoolsthat do not providetoiletsfor students. Among those
householdswhose closest school s havetoiletsfor students, the majority provide separatetoiletsfor girlsand
boys, rather than communal student facilities.

Table 6.7 presents data on households' access to schools with high-quality school buildings and
classrooms that are not overcrowded, according to key community informants’ perceptions of the school.
To the extent that perceived quality of school buildings or of overcrowded classrooms affects parents
willingnessto send their children to primary school and to keep them in school, these perceptions may affect
enrollment and persistence rates. Perceptions of school building quality are similar in both urban and rural
areas, and across most regions, with the exception of Lower Guinea (with a higher “good” school building
quality rating) and Forest Guinea (with a higher “poor” school building quality rating).

!> Direction Nationale de |a Statistique [Guinea] and Macro International. 2000. Enquéte Démographique et de
Santé, Guinée 1999. Calverton, Maryland USA: Direction Nationale de |a Statistique and Macro International Inc.
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The same similarities are obtained with the perception of overcrowded classrooms: more than half
of the households live closest to schools whose classrooms are perceived by community informants to be
overcrowded. There are more substantial regional differences, with perceived overcrowding being more
common in Forest Guinea and less common in Lower Guinea.

Table 6.7 School building quality and classroom capacity
Percent distribution of households by perceived quality of school buildings at closest
primary school and percentage of classrooms percelved as overcrowded, according to
residence and region, Guinea 1999
Over-
Quiality of building(s) crowded  Number

Residence/ class- of
Region Good Average Poor Total rooms  households
Residence

Urban 45.8 39.1 151 100.0 50.7 1,453

Rural 43.7 35.2 21.2 100.0 535 3,454
Region

Lower Guinea 65.8 26.4 7.7 100.0 25.6 1,042

Middle Guinea 40.1 46.5 134 100.0 55.7 1,208

Upper Guinea 48.4 24.0 27.7 100.0 58.0 792

Forest Guinea 25.9 45.6 285 100.0 731 1,084

Conakry 43.6 334 23.0 100.0 50.5 781
Total 44.3 36.3 194 100.0 52.7 4,907

6.3 COMMUNITY CONTRIBUTIONSTO SCHOOLS

Table6.8 presentsdataon the percentage of househol dslocated in communitiesthat providematerial
support or labor in support of local primary schools. Urban households arelesslikely than rural households
to live in communities providing support to local schools (65 percent versus 81 percent). These findings
support the data collected at the household level and presented in Table 5.5, which suggest that rural
households are considerably more likely than urban ones to support local schools. These findings are also
consistent with international datathat suggest amuch stronger support of schoolsinrural thanin urban aress.
Regional differencesin support are pronounced, with 96 percent of the householdsin Lower Guinealiving
incommunities providing support tolocal schools, compared with only 59 percent of househol dsin Conakry.
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Table 6.8 Community support for schools
Percent distribution of households by whether support is provided to primary
schools, according to residence and region, Guinea 1999
Household support
to primary school
Don't Number
Residence/ Not know/ of
Region Provided provided Missing Total households
Residence
Urban 65.4 34.6 0.0 100.0 1,453
Rural 80.9 14.6 45 100.0 3,637
Region
Lower Guinea 95.9 4.1 0.0 100.0 1,042
Middle Guinea 76.7 114 11.9 100.0 1,371
Upper Guinea 75.0 25.0 0.0 100.0 792
Forest Guinea 71.1 28.9 0.0 100.0 1,104
Conakry 59.0 41.0 0.0 100.0 781
Total 76.4 20.3 3.2 100.0 5,090

Table6.9 presents, for householdslocated in communitiesthat provide support to local schools, data
on the local agency responsible for organizing the school support. The parent-teacher association is
overwhelmingly responsible for providing support in urban and rural areas and in most of the regions.
Particularly in Upper Guinea, however, citizens associations also play a role in organizing community
support for schools.

Table 6.9 Agencies responsible for organizing school support

Percent distribution of households by local agency responsible for organizing school
support, according to residence and region, Guinea 1999

Local agency responsible for organizing school support

No
responsible
supporting  Number
agency/ of
Residence/ Citizens  Religious whole house-
Region PTA association  group NGO  community  holds
Residence
Urban 87.0 0.0 11 4.2 110 950
Rural 70.8 41 0.0 0.5 27.6 2,941
Region
Lower Guinea 59.5 0.0 0.0 0.0 41.8 1,000
Middle Guinea 95.3 24 0.0 0.0 24 1,052
Upper Guinea 86.8 10.8 0.0 0.0 55 594
Forest Guinea 46.2 4.0 0.0 7.0 51.6 785
Conakry 94.2 0.0 23 0.0 7.8 461
Total 74.7 31 0.3 14 235 3,891

NGO = Nongovernmental organization
PTA = Parent-teacher association
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CHAPTER 7

PERCEPTIONS OF CHILDREN'S
SCHOOL PARTICIPATION

Within the community survey a certain number of questions addressed the perceptions of school
participation of girls and of boys.

71 ENROLLMENT RATES

Table 7.1 presentsthe distribution of households according to the perception of the number of boys
and girlsenrolledinfirst grade. Three-quartersof the householdsbelievethat boysenroll in greater numbers
than girls. This proportion is dightly higher in urban areas (83 percent) than in rural areas (75 percent). In
addition, very few believe that the numbers of boysenrolled infirst gradeisequal to the number of girls(11
percent). Finally, in only 8 percent of households do they believe that girls enroll in greater numbers than
boys.

Table 7.1 Gender and grade 1 enrollments

Percent distribution of households by perceived numbers of boys and girls enrolling in grade 1, according to
residence, Guinea 1999

Perceived gender balance in grade 1

Equal Don't Number
numbers of More boys More girls know/ of
Residence boys/girls than girls than boys Missing Tota households
Residence
Urban 9.8 82.8 59 14 100.0 1,453
Rural 11.7 74.6 8.6 51 100.0 3,637
Total 111 77.0 7.8 41 100.0 5,090

In the community survey, questions were also asked about what measures would improve the
enrollment of boys and girls. Table 7.2 and Figure 7.1 show that for the most part the principal measures
given for improving attendance levels do not differ by gender. The reasons most often cited are reduce the
need for children to work (43 percent for both boys and girls), reduce school costs (39 percent for boysand
32 percent for girls), build/repair schools (30 percent for boysand 27 percent for girls). Interestingly, public
awareness campaigns were cited much more often for girls (40 percent) than for boys (27 percent).

The reduction of schooling costsis cited much more frequently in rural areas (46 percent for boys
and 39 percent for girls) than in urban areas (35 percent for boys and 29 percent for girls). Similarly,
offering all six grades of primary education at the school was seen as a greater incentivein rural areasthan
in urban areas (29 percent for boys and 26 percent for girlsand 17 percent for both boys and girls).
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Table 7.2 Factors perceived to increase primary school enrollment

Percentage of households in which specific factors are perceived as increasing primary school enrollment, by residence and

gender, Guinea 1999

Cost-related factors School factors Other
Reduce Offer al
Increase  need for Build/ Improve 6 grades Public Number
Reduce parents  children's repair quality  of primary awareness Improve of
Residence costs earnings labor schools of staff at school campaign transport households
MALE
Residence
Urban 46.3 17.0 44.3 30.6 11.6 17.0 26.7 4.8 1,453
Rural 354 11.0 42.2 295 145 28.7 27.3 24 3,637
Total 38.5 12.7 42.8 29.8 13.7 253 27.2 31 5,090
FEMALE
Residence
Urban 394 17.7 44.6 26.2 94 16.7 42.7 3.2 1,453
Rural 29.3 117 42.6 26.8 13.6 26.1 38.7 2.3 3,637
Total 322 134 43.2 26.6 124 234 39.8 26 5,090
Note: More than one response was possible.
Figure 7.1
Percentage of Households in Which Specific Factors
Are Perceived to Increase Primary School Enrollment
Reduce Costs
Increase Parents' Earnings ! ! !
Reduce Need for Chidren's Labor —
Build/Repair Schools
Improve Quality of Staff
Offer All 6 Grades of Primary ——l
Public Awareness Campaign
Improve Transport
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7.2 COMPLETION OF PRIMARY SCHOOL

In Table 7.3, the results show that almost all households (92 percent) think that the number of boys
who finish primary school isgreater than the number of girlswho finish primary school. Thisopinion does
not differ significantly by area of residence (91 percent in rural areas and 93 percent in urban areas).

Table 7.3 Perceived gender balance among children completing primary school

Percent distribution of households by perceived number of boys and girls completing primary school, according
to residence, Guinea 1999

Perceived gender balance among children
completing primary school

Equal
numbers More More Don't Number
of boys/ boys girls know/ of
Residence girls than girls than boys Missing Tota households
Residence
Urban 5.0 93.3 17 0.0 100.0 1,453
Rural 25 91.3 11 51 100.0 3,637
Total 32 91.9 13 3.6 100.0 5,090

The principal reason that girls do not finish primary school was asked of al those who said boys
finish in greater numbers than girls. These results are presented in Table 7.4. In 46 percent of the cases,
marriagewas cited asthe primary factor that preventsgirlsfrom finishing primary school. Academicfailure
and lack of interest were given at the same rate of 17 percent for the principal reason girls do not finish
primary school. Twelve percent of households gave the need for girls to work as the main reason girls do
not finish primary school. A smaller proportion (9 percent) cited the cost of supplies and uniforms, and 8
percent cited distance from school. Finaly, for very few households, lack of safety getting to school (2
percent) and overcrowded classrooms (1 percent) explain why girls do not finish primary school.

Thereasonswhy girlsdo not finish primary school diverge according to areaof residence. Inurban
areas, in dightly morethan one household infive (21 percent), the cost of suppliesand uniformsexplain why
girlsdo not finish primary school. Interestingly, inrural areasthis proportionisonly 5 percent. Conversely,
distance congtitutesagreater reason for girlsleaving school inrural areasthanin urban areas. Distance from
school does no constitute areason in urban areas, yet in rural households, onein six householdscite distance
asareason that girlsdo not finish primary school (11 percent). Marriage, asthe most frequently cited reason
for girls not finishing primary school, differs by area of residence. Marriage was cited more frequently in
urban areas (52 percent) than in rural areas (33 percent).
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Table 7.4 Reasons girls do not finish primary school

Percent distribution of households by the perceived main reasons girls who begin primary school do not complete grade 6,
according to household |ocation, Guinea 1999

Cost-related factors Child factors School factors
Cost of
supplies Girls School Failure/ Classes Not safe Number
uniforms, |abor too far child too on way/ of
Residence etc. needed away lazy Marriage  large  inschool  Other Total  households
Residence
Urban 214 14.0 0.0 22.2 33.2 23 18 49 100.0 1,356
Rural 45 104 11.0 14.9 51.6 0.7 22 47 100.0 3,322
Totd 9.4 115 7.8 17.0 46.3 12 21 48 100.0 4,678

Note: Includes cases in which informants said that more boys than girls finish primary school. Casesin which informants said that
more girls than boys finish school were insufficient to analyze the reasons boys do not finish primary school.
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Table A.1 Children's characteristics

Percent distribution of children age 6-15, by selected
background characteristics, Guinea 1999

Number of children

Weighted

Characteristic percent Weighted  Unweighted
Age

6-8 26.3 2,083 2,073

9-10 255 2,020 1,998

11-15 48.2 3,825 3,775
Gender

Mae 50.4 3,998 3,961

Female 49.6 3,931 3,886
Residence

Urban 275 2,179 2,345

Rural 725 5,749 5,502
Region

Lower Guinea 222 1,757 1,764

Middle Guinea 255 2,018 1,652

Upper Guinea 16.5 1,312 1,422

Forest Guinea 220 1,744 1,809

Conakry 13.8 1,097 1,200
Asset index

Lowest quintile 232 1,843 1,730

Second quintile 19.6 1,554 1,508

Middle quintile 18.9 1,497 1,465

Fourth quintile 20.2 1,605 1,614

Highest quintile 18.0 1,430 1,530
Total 100.0 7,929 7,847
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APPENDIX B

ESTIMATES OF SAMPLING ERRORS

The estimatesfrom asample survey are affected by two typesof errors: (1) nonsampling errors, and
(2) sampling errors. Nonsampling errors are the results of shortfalls made in implementing data collection
and data processing, such asfailure to locate and interview the correct household, misunderstanding of the
guestions on the part of either the interviewer or the respondent, and dataentry errors. Although numerous
efforts were made during the implementation of the GDHS-II 1999 to minimize this type of error,
nonsampling errors are impossible to avoid and difficult to evaluate statistically.

Sampling errors, on the other hand, can be evaluated statistically. The estimates of sampling error
presented in this report are based on asample of children age 6-24 living in the 5,090 househol ds surveyed.
If the survey had been sel ected from another sample of children 6-24, the resultswould be slightly different
from the results of the actual sample selected. Sampling errors are ameasure of the variability between all
possible samples. Although the degree of variability is not known exactly, it can be estimated from the
survey results.

A sampling error isusually measured in terms of the standard error for aparticular statistic (mean,
percentage, etc.), which is the sguare root of the variance. The standard error can be used to calculate
confidence intervals within which the true value for the population can reasonably be assumed to fall. For
example, for any given statistic calculated from a sample survey, the value of that statistic will fall within
arange of plus or minus two times the standard error of that statistic in 95 percent of all possible samples
of identical size and design.

If the sample of children 6-24 had been selected as a simple random sample, it would have been
possible to use straightforward formulas for calculating sampling errors. However, the GDHS-I1 1999
sampleistheresult of atwo-stage stratified design, and, consequently, it was necessary to use more complex
formulae. The computer software used to calculate sampling errors for the GDHS-11 1999 is the ISSA
Sampling Error Module. This module uses the Jackknife repeated replication method.

The Jackknife repeated replication method derives estimates of complex ratesfrom each of several
replications of the parent sample, and cal cul ates standard errors for these estimates using simple formulae.
Each replication considersall but one of the clustersin the calcul ation of the estimates. Pseudo-independent
replications are thus created. In the GDHS-1I 1999, there were 293 non-empty clusters. Hence, 293
replications were created. The variance of arater is calculated as follows:

1 k

2 w w
FEAR) " var(r) —k(k&l) o

(r, & r)?

in which

" kré& (k&l)rg,
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where r is the estimate computed from the full sample of 293 clusters,
Ty isthe estimate computed from the reduced sample of 292 clusters (i" cluster excluded), and
k is the total number of clusters.

In addition to the standard error, ISSA computes the design effect (DEFT) for each estimate, which
is defined as the ratio between the standard error using the given sample design and the standard error that
would result if a simple random sample had been used. A DEFT value of 1.0 indicates that the sample
design is as efficient as asimple random sample, while avalue greater than 1.0 indicates the increase in the
sampling error due to the use of amore complex and less statistically efficient design. 1SSA also computes
the relative error and confidence limits for the estimates.

Sampling errors for the GDHS-11 1999 are calculated for repetition and dropout rates only. The
resultsare presented in this appendix for the country asawhole, for men and women, and for urban and rural
areas. For both repetition and dropout rates, the base population isgivenin TableB.1. TablesB.2toB.6
present the value of the statistic (R), its standard error (SE), the number of unweighted (N) and weighted
(WN) cases, the design effect (DEFT), the relative standard error (SE/R), and the 95 percent confidence
limits (R+2SE), for each variable. The DEFT is considered undefined when the standard error considering
simple random sampleis zero (when the estimateis close to O or 1).

The confidence interval (e.g., as calculated for the Grade 6 Repetition rate) can be interpreted as
follows. theoverall ratefromthe national sampleis0.245 anditsstandard error is.030. Therefore, toobtain
the 95 percent confidence limits, one adds and subtracts twice the standard error to the sample estimate, i.e.,
0.245+2x.030. Thereisahigh probability (95 percent) that thetrue Grade 6 repetition rateis between 0.186
and 0.304.

The relative standard errors (SE/R), particularly the for the dropout rates, are extremely high,
indicating that the results for these indicators should be used with extreme caution.
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Table B.1 Rates used to calculated sampling errors, GDHS-I| Guinea 1999

Variable Base population

Repetition
Grade 1 Children 6-24 who attended that Grade 1 the preceding school year (1997/1998
Grade 2 Children 6-24 who attended that Grade 2 the preceding school year (1997/1998
Grade 3 Children 6-24 who attended that Grade 3 the preceding school year (1997/1998
Grade 4 Children 6-24 who attended that Grade 4 the preceding school year (1997/1998
Grade 5 Children 6-24 who attended that Grade 5 the preceding school year (1997/1998
Grade 6 Children 6-24 who attended that Grade 6 the preceding school year (1997/1998

Dropout
Grade 1 Children 6-24 who attended that Grade 1 the preceding school year (1997/1998
Grade 2 Children 6-24 who attended that Grade 2 the preceding school year (1997/1998
Grade 3 Children 6-24 who attended that Grade 3 the preceding school year (1997/1998
Grade 4 Children 6-24 who attended that Grade 4 the preceding school year (1997/1998
Grade 5 Children 6-24 who attended that Grade 5 the preceding school year (1997/1998
Grade 6 Children 6-24 who attended that Grade 6 the preceding school year (1997/1998

Table B.2 Sampling Errors- National Sample: GDHS-I|1 Guinea 1999

Base population

Standard Design Relative Confidence Limits
Value error Unweighted Weighted Effect Error —4—M8M8M8¥ ——
Variable R) (SE) (N) (NN) (DEFT) (SE/R) R-2SE R+2SE
Repetition
Grade 1 0.130 0.012 870 841 1.047 0.093 0.106 0.154
Grade 2 0.102 0.013 749 720 1171 0.129 0.076 0.129
Grade 3 0.139 0.015 646 624 1.109 0.110 0.108 0.169
Grade 4 0.104 0.014 513 499 1.001 0.131 0.077 0.132
Grade 5 0.084 0.014 491 472 1.087 0.165 0.056 0.111
Grade 6 0.245 0.030 261 250 1.001 0.120 0.186 0.304
Dropout
Grade 1 0.017 0.005 870 841 1.184 0.311 0.006 0.027
Grade 2 0.014 0.004 749 720 0.991 0.312 0.005 0.022
Grade 3 0.029 0.007 646 624 1.022 0.238 0.015 0.042
Grade 4 0.025 0.007 513 499 1.011 0.284 0.011 0.039
Grade 5 0.006 0.004 491 472 1.014 0.585 0.000 0.014
Grade 6 0.030 0.009 261 250 0.819 0.294 0.012 0.047
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Table B.3 Sampling Errors- Male Sample: GDHS-11 Guinea 1999

Base population

Standard Design Relative Confidence Limits
Value error Unweighted Weighted Effect Error —4—M8M8M8¥
Variable (R) (SE) (N) (NN) (DEFT) (SE/R) R-2SE  R+2SE
Repetition
Grade 1 0.130 0.015 524 507 0.994 0.114 0.100 0.159
Grade 2 0.094 0.016 429 415 1.141 0.173 0.062 0.127
Grade 3 0.144 0.021 371 360 1.122 0.144 0.102 0.185
Grade4 0.112 0.017 335 329 0.974 0.151 0.078 0.146
Grade 5 0.088 0.018 331 320 1.146 0.206 0.051 0.124
Grade 6 0.268 0.039 179 172 1.167 0.147 0.189 0.346
Dropout
Grade 1 0.012 0.005 524 507 1.129 0.455 0.001 0.023
Grade 2 0.008 0.004 429 415 1.042 0.578 0.000 0.017
Grade 3 0.026 0.009 371 360 1.013 0.323 0.009 0.043
Grade4 0.019 0.008 335 329 1.039 0.410 0.003 0.035
Grade 5 0.003 0.003 331 320 0.952 1.002 0.000 0.008
Grade 6 0.017 0.012 179 172 1.246 0.730 0.000 0.041
Table B.4 Sampling Errors- Female Sample: GDHS-II Guinea 1999
Base population
Standard Design Relative Confidence Limits
Value error Unweighted Weighted Effect Error —4—M8M8M8M8¥
Variable (R) (SE) (N) (NN) (DEFT) (SE/R) R-2SE  R+2SE
Repetition
Grade 1 0.131 0.019 346 334 1.026 0.144 0.093 0.168
Grade 2 0.113 0.020 320 305 1.136 0.181 0.072 0.154
Grade 3 0.132 0.022 275 265 1.040 0.164 0.089 0.175
Grade4 0.089 0.021 178 170 0.983 0.240 0.047 0.132
Grade 5 0.076 0.021 160 152 0.982 0.276 0.034 0.118
Grade 6 0.197 0.052 82 78 1.174 0.267 0.092 0.301
Dropout
Grade 1 0.024 0.010 346 334 1.164 0.402 0.005 0.044
Grade 2 0.022 0.008 320 305 0.968 0.370 0.006 0.038
Grade 3 0.032 0.011 275 265 1.040 0.353 0.009 0.054
Grade 4 0.035 0.014 178 170 1.012 0.404 0.007 0.064
Grade 5 0.014 0.010 160 152 1.038 0.713 0.000 0.033
Grade 6 0.059 0.025 82 78 0.923 0.414 0.010 0.108
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Table B.5 Sampling Errors- Urban Sample: GDHS-I1 Guinea 1999

Base population

Standard Design Relative Confidence Limits
Value error Unweighted Weighted Effect Error ——M8M8M8M8¥ ——
Variable R (SE) (N) (NN) (DEFT) (SE/R) R-2SE  R+2SE
Repetition
Grade 1 0.109 0.017 459 422 1.142 0.153 0.076 0.142
Grade 2 0.100 0.017 434 398 1.186 0.171 0.065 0.134
Grade 3 0.135 0.020 353 325 1.115 0.150 0.095 0.176
Grade 4 0.101 0.019 287 262 1.085 0.191 0.063 0.140
Grade 5 0.076 0.017 308 283 1.097 0.217 0.043 0.109
Grade 6 0.236 0.031 181 166 0.985 0.132 0.174 0.298
Dropout
Grade 1 0.002 0.002 459 422 0.986 1.000 0.000 0.006
Grade 2 0.007 0.004 434 398 1.002 0.577 0.000 0.015
Grade 3 0.012 0.006 353 325 1.019 0.493 0.000 0.024
Grade 4 0.010 0.006 287 262 0.982 0.579 0.000 0.022
Grade 5 0.006 0.004 308 283 0.995 0.712 0.000 0.015
Grade 6 0.033 0.010 181 166 0.782 0.313 0.013 0.054

Table B.6 Sampling Errors- Rural Sample: GDHS-I1 Guinea 1999

Base population

Standard Design Relative Confidence Limits
Value error Unweighted Weighted Effect Error —4—M8M8M8M8¥ ——
Variable R (SE) (N) (NN) (DEFT) (SE/R) R-2SE R+2SE
Repetition
Grade 1 0.151 0.017 411 419 0.970 0.114 0.117 0.186
Grade 2 0.106 0.021 315 322 1.185 0.195 0.064 0.147
Grade 3 0.142 0.023 293 300 1.125 0.162 0.096 0.188
Grade 4 0.107 0.019 226 237 0.934 0.178 0.069 0.146
Grade 5 0.095 0.024 183 189 1.105 0.252 0.047 0.143
Grade 6 0.264 0.062 80 84 1.278 0.236 0.139 0.389
Dropout
Grade 1 0.032 0.010 411 419 1.179 0.324 0.011 0.052
Grade 2 0.022 0.008 315 322 0.972 0.367 0.006 0.038
Grade 3 0.047 0.013 293 300 1.027 0.273 0.021 0.072
Grade 4 0.041 0.013 226 237 0.995 0.319 0.015 0.067
Grade 5 0.006 0.006 183 189 1.073 0.999 0.000 0.019
Grade 6 0.023 0.016 80 84 0.958 0.694 0.000 0.055
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APPENDIX D

QUESTIONNAIRES



Questionnaire Background Information

Thedatain thisreport are produced from questionsin the household schedule, individual women's
and men'’s questionnaires, the education module (Section 7 of the individual women’s questionnaire), and
the service availability questionnaire (Section 4). All of the education questions are presented in this
appendix. Inthe household schedule, the education questions are found in columns 8 through 14. These
questions produced nationally representative education statistics on educational attainment levelsfor those
over 5 years old and attendance ratios and intake ratios for those 5-24 yearsold. Section 1 of theindividual
women’ squestionnaire givesthe questionsused to producewomen’ seducational attainment (questions107-
111) and literacy rates(114). These same questionswere used to produce men’ seducational attainment and
literacy rates. Question 112, which examines reasons for dropping out of school, was only asked of women.
Section 7 of the women’s questionnaire is the education module, which was asked of mothers of children
6-15. Both child-specific and general education questions were asked. Section 4 of the service availability
guestionnaire collected data on the location of and the closest primary school, school characteristics, and
school enrollment and persistence.
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SECTION 1. RESPONDENT'S BACKGROUND

NO. QUESTIONS AND FILTERS CODING CATEGORIES SKIP
101 RECORD THE TIME.
HOUR .....................
MINUTES ..................
105 In what month and year were you bom?
MONTH ...................
DONT KNOWMONTH ........ . 98
YEAR ..............
DONTKNOWYEAR.......... 9998
106 How old were you at your last birthday?
AGE IN COMPLETED YEARS .
COMPARE AND CORRECT 105 AND/OR 106 IF INCONSISTENT.
107 Have you ever attended school? YES .. 1
NO . 2 114
108 What is the highest ievel of school you attended: PRIMARY ........ ... ........ 1
primary, secondary, or higher?? SECONDARY1 ................... 2
. SECONDARY2 ................... 3
PROFESSIONALA ................ 4
PROFESSIONALB ................ 5
HIGHER ......................... 6
109 What is the highest (grade/form/year) you completed at that level??
GRADE ...................
110 VERIFY 106:
: AGE<24 — AGE225 [— A
|_l L —»
111 Are you currently attending school? YES ... . 1 |—113
y, NO .. 2
111A | At what age did you stop attending school?
AGE ... ............oo.l..
112 What is the primary reason you stopped attending school? PR‘EGNANCY ................... 01
MARRIAGE ..................... 02
CARE FOR CHILDREN/YOUTH . .. .. 03
FAMILY NEEDED HELP IN THE FIELD
ORWORK ............covveenn.. 04
COULDN'T PAYFEES ............ 05
NEEDED TO EARN MONEY ....... 06
PREFERRED TOWORK .......... 07
ENOUGH SCHOOLING ........... 08
FAILED .............ccoiiiiaann. 09
DIDNTLIKESCHOOL ............ 10
SCHOOL INACCESSIBLE/TOO FAR . 11
OTHER ... ... i, 96
DONTKNOW ................... 98
113 CHECK 108:
PRIMARY SECONDARY
l:| OR HIGHER 1 114A
114 Can you read a letter or newspaper easily, with difficuity, or not at all? EASILY .. ... 1
WITHDIFFICULTY ................ 2
NOTATALL ..................... 3
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NO. QUESTIONS AND FILTERS CODING CATEGORIES SKIP
114A | Do you read a newspaper or magazine at least once a month? YES . e 1
NO ... 2
115 Do you read a newspaper or magazine at least once a week? YES ... 1
NO ... 2
115A | Do you listen to the radio? YES ... 1
NO . 2
116 Do you listen to the radio every day? YES ... 1
NO . 2
116A | How many days a week do you usually listen to the radio? MONDAY ... ... ... ..., A
TUESDAY ... . . i, B
RECORD ALL RESPONSES GIVEN. WEDNESDAY .................... c
THURSDAY ...................... D
FRIDAY ... ... .. ... ... ... .. ..., E
SATURDAY ...................... F
SUNDAY ...l G
EVERYDAY ...................... H
ITDEPENDS ..................... X
DONTKNOW .................... Z
1168 | How many hours do you usually listen to the radiio? LESS THANSBHOURS ............. A
BETWEEN 8 AND 12HOURS ....... B
RECORD ALL RESPONSES GIVEN. BETWEEN 12AND 14 HOURS ...... c
BETWEEN 14AND 18 HOURS ...... D
BETWEEN 18 AND 20 HOURS ...... E
OVER20HOURS ................. F
THEWHOLEDAY ................. G
ITDEPENDS ..................... X
DONTKNOW .................... Zz
116C | What type of radio programs do you usually listen to? MUSIC ...t A
SPORTS ......... ... ... ... B
NEWS ... ... . .. Cc
COMMENTARY ................... D
RECORD ALL RESPONSES GIVEN. HEALTHPROGRAMS .............. E
OTHER.......................... X

SPECIFY

116 | Do you watch television? YES ... 1
/ NO ... 2
117 | Do you watch television at least once a week? YES .. 1
NO ... 2
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SECTION 7. CHILDREN'S SCHOOLING

701 CHECK 216 and 217.

ONE OR MORE NO .
LIVING CHILDREN lj LIVING CHILDREN SKIP TO 801
AGED6TO1S ~ AGED 6 TO 15

702 | How do most children in this community get to the nearest primary school? WALK ... ... .l 1
BICYCLE ................... 2
CAR ... ...l 3
BUS/TRUCK ................ 4
BOAT ....... ... .ol 5
ANIMAL ... .................. 6
OTHER 7

(SPECIFY)

DONTKNOW ............... 8

703 | Using this mode of transportation, how long would it take you to get from your
home to the nearest primary school?

704 | What is the ideal number of years of schooling for @ girl?

705 | What is the ideal number of years of schooling for a boy?

DONTKNOW .............. 98

706 | ENTER THE LINE NUMBER OF EVERY LIVING CHILD BETWEEN THE AGES OF 6 AND 15 YEARS OF AGE.

BEGINNING WITH THE YOUNGEST CHID, ASK THE QUESTIONS FOR EVERY CHILD BETWEEN THESE AGES.
IF THERE ARE MORE THAN 3 CHILDREN BETWEEN THESE AGES, CONTINUE ON A SUPPLEMENTARY -
QUESTIONNAIRE.

NowIwouldliketoaskyous&lequestionsaboutmeedumtionofyourchildrenwhoarebetweentheagaof
6 and 15 years of age. We will talk about one child at a time.

707 YOUNGEST CHILD SECOND YOUNGEST CHILD THIRD YOUNGEST CHILD
coPY AGED 6-15 AGED 6-15 AGED 6-15
LINE NUMBER
FROM 212 LINE NUMBER LINENUMBER........ EEHE LINE NUMBER
708 | COPY YOUNGEST CHILD SECOND YOUNGEST CHILD THIRD YOUNGEST CHILD
AGED 6-15 AGED 6-15 AGED 6-15
LINE NUMBER
FROM THE
HOUSEHOLD LINE NUMBER LINE NUMBER LINE NUMBER
QUESTIONNAIRE
(IF CHILD IS NOT
IN THE
HOUSEHOLD,
ENTER ‘'00').
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709 | CHECK NAME NAME NAME
212 AND 218 DOES LIVES DOES LIVES DOES LIVES
NOT WITH NOT WITH NOT WITH
LIVE MOTHER LIVE MOTHER LIVE MOTHER
WITH D WITH D WITH ‘:l
MOTHER v MOTHER v MOTHER v
SKIiP TO SKIP TO SKIP TO
D 711 lj 711 D 711 :
710 | Is (NAME) living in BOARDING SCHOOL ........ 1 | BOARDINGSCHOOL ....... 1 | BOARDINGSCHOOL ........ 1
a boarding school, FATHER .................... 2 {FATHER................... 2} FATHER .................... 2
with (NAME)'s ANOTHERRELATIVE . ........ 3 | ANOTHERRELATIVE . ....... 3 | ANOTHERRELATIVE ......... 3
father, with another NON-RELATIVE ............. 4 | NON-RELATIVE ............ 4 | NON-RELATIVE ............. 4
relative, with a non- SOMEONE ELSE . . 5 | SOMEONE ELSE . 5| SOMEONE ELSE . .5
relative, or with (SPECIFY) (SPECIFY) (SPECIFY)
someone else?
DONTKNOW ............... 8 | DONTKNOW .............. 8| DONTKNOW ............... 8
711 | Has (NAME) ever YES ... ... .. 1{YES .. . 1T1YES ... 1
attended school? (SKIP TO 713)e———— (SKIP TO 713)e———I (SKIP TO 713)¢———1
NO ... .. . 2INO ... 2INO ... ..l 2
DONTKNOW ............... 8 | DONTKNOW .............. 8| DONTKNOW ............... 8
(SKIP TO 736)«——— (SKIP TO 736)e——— (SKIP TO 736)«———
712 | What are the main CHILD SICKWEAK CHILD SICKWEAK CHILD SICKWEAK
reasons (NAME) . HANDICAPPED ............. A HANDICAPPED ............ A HANDICAPPED ............. A
has never attended CHILDTOOYOUNG .......... B | CHILDTOOYOUNG ......... B | CHILDTOOYOUNG .......... B
school? NEAREST SCHOOL TOO FAR . C | NEAREST SCHOOL TOO FAR C | NEAREST SCHOOL TOOFAR . C
LACK OF TEACHERS ......... D | LACKOF TEACHERS ........ D | LACKOF TEACHERS ......... D
SCHOOL DOES NOT OFFER SCHOOL DOES NOT OFFER SCHOOL DOES NOT OFFER
MARKUPTO 3 NEEDED GRADE ........... E NEEDEDGRADE .......... E NEEDEDGRADE ........... E
REASONS SCHOOL FACILITY IS SCHOOL FACILITY IS SCHOOL FACILITY IS
MENTIONED. INADEQUATE .............. F INADEQUATE ............. F INADEQUATE .............. F
CHILD NEEDED TO LOOK CHILD NEEDED TO LOOK CHILD NEEDED TO LOOK
AFTER YOUNGER AFTER YOUNGER AFTER YOUNGER
CHILDREN ................. G CHILDREN ................ G CHILDREN ................. G
CHILD NEEDED TO HELP CHILD NEEDED TO HELP CHILD NEEDED TO HELP
WITH OTHER DOMESTIC WITH OTHER DOMESTIC WITH OTHER DOMESTIC
WORK, WORK IN FIELDS, WORK, WORK IN FIELDS, WORK, WORK IN FIELDS,
OR TEND ANIMALS ........ H OR TEND ANIMALS ....... H ORTEND ANIMALS ........ H
CNJLD NEEDED TO WORK CHILD NEEDED TO WORK CHILD NEEDED TO WORK
IN OTHER FAMILY BUSINESS IN OTHER FAMILY BUSINESS IN OTHER FAMILY BUSINESS
OR EARN MONEY FROM OR EARN MONEY FROM OR EARN MONEY FROM
ANOTHER EMPLOYER ....... ] ANOTHER EMPLOYER ...... | ANOTHER EMPLOYER ....... !
SCHOOL COSTS TOO HIGH/ SCHOOL COSTS TOO HIGH/ SCHOOL COSTS TOO HIGH/
NO MONEY TO PAY COSTS NO MONEY TO PAY COSTS NO MONEY TO PAY COSTS
OF SCHOOLING ............ J OF SCHOOLING ........... J OF SCHOOLING ............ J
SCHOOL IS PLACE OF SCHOOL IS PLACE OF SCHOOL IS PLACE OF
DELINQUENCY ............. K DELINQUENCY ............ K DELINQUENCY ............. K
SCHOOL NOT IMPORTANT/ SCHOOL NOT IMPORTANT/ SCHOOL NOT IMPORTANT/
NOT RELEVANTTOLIFE .... L NOT RELEVANTTOLIFE ... L NOT RELEVANTTOLIFE .... L
CHILD IS NOT INTERESTED .. .M | CHILD IS NOT INTERESTED ..M | CHILD IS NOT INTERESTED .. . M
CHILD GOTMARRIED ........ N | CHILDGOTMARRIED ....... N | CHLDGOTMARRIED ........ N
[GIRLS ONLY] LOSS OF [GIRLS ONLY} LOSS OF [GIRLS ONLY] LOSS OF
VALUES ................... (o) VALUES .................. (o] VALUES ................... (o]
[GIRLS ONLY] RISK OF [GIRLS ONLY] RISK OF [GIRLS ONLY] RISK OF
PREGNANCY .............. P PREGNANCY ............. P PREGNANCY .............. P
[GIRLS ONLY] TRADITION/ [GIRLS ONLY] TRADITION/ [GIRLS ONLY] TRADITION/
CUSTOM .................. Q CUSTOM ................. Q CUSTOM .................. Q
[GIRLS ONLY] MENSTRU- [GIRLS ONLY] MENSTRU- [GIRLS ONLY] MENSTRU-
ATION .................... R ATION ................... R ATION .................... R
[GIRLS ONLY] TEASING BY [GIRLS ONLY] TEASING BY [GIRLS ONLY] TEASING BY
CLASSMATES .............. S CLASSMATES ............. s CLASSMATES .............. S
OTHER .... T | OTHER ... T | OTHER R
(SPECIFY) (SPECIFY) (SPECIFY)
(SKIP TO 736) (SKIP TO 736) (SKIP TO 736)




713 | Atwhat age did.
(NAME) firstattend | AGE ................. AGE ................ AGE .................
school?
RECORD AGE IN DONTKNOW .............. 98 | DONTKNOW ............. 98 | DONTKNOW .............. 98
| coMPLETED (SKIP TO 716)s—— (SKIP TO 716)e—— (SKIP TO 716)s——
YEARS.
714 | CHECK 713 AGE>7 AGE <=7 AGE>7 AGE <=7 AGE>7 AGE <=7 -
F, (SKIP TO 716)«— l:" (SKIP TO 716)«—] v (SKIP TO 716)«—!

715 | Why didn't (NAME) | NO SCHOOL/CLASSROOMS .. 01 | NO SCHOOL/CLASSROOMS .. 1 | NO SCHOOL/CLASSROOMS ... 1
go to school when SCHOOL TOOFAR.......... 02 | SCHOOLTOOFAR.......... 2 | SCHOOLTOOFAR........ ... 2
(s)he was 7 years NO ROOM AT SCHOOL ...... 03 | NOROOMAT SCHOOL ...... 3 } NOROOM AT SCHOOL ....... 3
old? LACKOF TEACHERS ........ 04 | LACKOF TEACHERS ........ 4 | LACKOFTEACHERS ...... ... 4

NO RECRUITMENT OF NO RECRUITMENT OF NO RECRUITMENT OF

TEACHERS ............... 05 | TEACHERS ............... S| TEACHERS ................ )
HAD TO LOOK AFTER HAD TO LOOK AFTER HAD TO LOOK AFTER

YOUNGER CHILDREN ...... 06 | YOUNGERCHILDREN ...... 6 | YOUNGER CHILDREN . ...... 6
HAD TO HELP WITH OTHER HAD TO HELP WITH OTHER HAD TO HELP WITH OTHER

DOMESTIC WORK, WORK IN DOMESTIC WORK, WORK IN DOMESTIC WORK, WORK IN

FAMILY FIELDS, OR TEND FAMILY FIELDS, OR TEND FAMILY FIELDS, OR TEND

ANIMALS ._............... 07 | ANIMALS ................. 7] ANIMALS .................. 7
HAD TO WORK IN OTHER HAD TO WORK IN OTHER HAD TO WORK IN OTHER
FAMILY BUSINESS OR EARN FAMILY BUSINESS OR EARN FAMILY BUSINESS OR EARN -

MONEY FROM ANOTHER MONEY FROM ANOTHER MONEY FROM ANOTHER

EMPLOYER ............... 08 EMPLOYER ............... 8| EMPLOYER ................ 8
SICK/WEAK/HANDICAPPED .. 09 | SICK'WEAK/HANDICAPPED .. 9 | SICKWEAK/HANDICAPPED ... 9
SCHOOL COSTS TOO HIGH! SCHOOL COSTS TOO HIGH/ SCHOOL COSTS TOO HIGH/

NO MONEY TO PAY COSTS NO MONEY TO PAY COSTS NO MONEY TO PAY COSTS

OF SCHOOLING ........... 10 | OF SCHOOLING .......... 10 | OFSCHOOLING ........... 10
CHILD NOT INTERESTED .... 11 | CHILD NOT INTERESTED ... 11 | CHILD NOT INTERESTED .... 11
MIGRATION . ............... 12 | MIGRATION . .............. 12 I MIGRATION . ............... 12
OTHER ... 13 | OTHER .. 13 | OTHER ... 13

(SPECIFY) (SPECIFY) (SPECIFY)

ILLNESS . .................. 14 | ILLNESS . ................. 14 | ILLNESS ................... 14
DONTKNOW .............. 98 | DONTKNOW ............. 98 | DONTKNOW .............. 98

716 | Whatisthehighest | PRIMARY ................... 1 |PRIMARY .................. 1| PRIMARY ................... 1
level of schoot that SECONDARY ............... 2 | SECONDARY .............. 2 | SECONDARY ............... 2
(NAME) has (SKIP TO 736)«—— {SKIP TO 736)«——— (SKIP TO 736)¢——J
attended? \ ,

717 | What is the highest

-{ grade that (NAME) GRADE ..............
has completed?

718 | Is(NAME)cumrently | YES ....................... 11YES (...l 1T)YES (... 1
attending primary (SKIP TO 720)¢——! (SKIP TO 720)«—— (SKIP TO 720)«———
school*? NO ... 2|NO ... 2INO ... 2

719 | Did(NAME)attend | YES ....................... 1]YES (.. 1L YES .. 1
schoot at any point
during the current
school year*?

720 | Inthe current
school year, what
grade [is (NAME)
attending/did
{(NAME) attend]*? DONTKNOW ... ............ 98 | DONTKNOW ............. 98 | DONTKNOW .............. 98

721 | Did (NAME) attend | YES ....................... 1t JYES ... 1TJYES (.. 1
school during the
pravious school NO ... 2 |INO .......... e 2PNO ..., 2
year (i.e., during the (SKIP TO 723)«——— (SKIP TO 723)e——J (SKIP TO 723)¢———1

1997-1998** school
year)*?




722

During the previous

school year, what GRADE .............. [ GRADE .............
grade did (NAME)
attend*?
DONTKNOW .............. 98 | DONTKNOW ............. 98 | DONTKNOW .............. 98
723 | Has (NAME) ever YES ... ... 1]YES ... 11YES ... 1
repeated a grade of
school? NO ... 2INO ..., 21 NO ... 2
(SKIP TO 725)«——! (SKIP TO 725)«— | (SKIP TO 725)«————
DONTKNOW ............... 8 | DONTKNOW .............. 8] DONTKNOW ............... 8
(SKIP TO 725)«—— (SKIP TO 725)«—{ (SKIP TO 725)«——
724 | How many times
has (NAME) NO.OFTIMES ............ NO.OFTIMES ........... NO.OFTIMES ............ D
repeated grades of
school? DONTKNOW ............... 8 | DONTKNOW .............. 8| DONTKNOW ... ............ 8
725 | CHECK718 YES NO YES NO YES NO
r —/
- o (B O |0 0
(SKIP TO 728) (SKIP TO 728) (SKIP TO 728)
726 | Atwhat age did
(NAME) stopgoing | AGE ................. AGE ................ AGE ... ... ...
to school?
RECORD AGE IN DONTKNOW .............. 98 | DONTKNOW ............. 98 | DONTKNOW ... .. ......... 98

COMPLETED
YEARS.

*The wording of this question is appropriate when all of the fieldwork is conducted during a single school year.

some or all of the fieldwork is done conducted between two school years, see Appendix A.

**Revise the month and year according to the close of the school year and the year the fieldwork is done.

For alternative wording in cases where
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727 | What are the most FURTHER EDUCATION FURTHER EDUCATION FURTHER EDUCATION
important reasons NOTIMPORTANT ........... A NOT IMPORTANT .......... A NOT IMPORTANT ........... A
(NAME) stopped CHILD FAILED EXAMS CHILD FAILED EXAMS CHILD FAILED EXAMS
attending school? OR NEEDED TO REPEAT OR NEEDED TO REPEAT OR NEEDED TO REPEAT
AGRADE .................. Bl AGRADE................. B AGRADE .................. B
MARKUP TO 3 CHILD SICKWEAK CHILD SICKIWWEAK CHILD SICKWEAK
REASONS HANDICAPPED ............. o HANDICAPPED ............ C HANDICAPPED ............. c
MENTIONED. SCHOOL DOES NOT OFFER SCHOOL DOES NOT OFFER SCHOOL DOES NOT OFFER
NEEDED GRADE ........... D NEEDED GRADE .......... D NEEDED GRADE .......... . D
LACKOF TEACHERS ......... E | LACKOF TEACHERS ........ E | LACKOF TEACHERS ......... E
SCHOOL FACILITY IS SCHOOL FACILITY IS SCHOOL FACILITY IS
INADEQUATE .............. F INADEQUATE ............. F INADEQUATE .............. F
CHILD NEEDED TO LOOK CHILD NEEDED TO LOOK CHILD NEEDED TO LOOK
AFTER YOUNGER AFTER YOUNGER AFTER YOUNGER
CHILDREN ................. G CHLDREN................ G CHILDREN . ................ G
CHILD NEEDED TO HELP CHILD NEEDED TO HELP CHILD NEEDED TO HELP
WITH OTHER DOMESTIC WITH OTHER DOMESTIC WITH OTHER DOMESTIC
WORK, WORK IN FIELDS, WORK, WORK IN FIELDS, WORK, WORK IN FIELDS,
OR TEND ANIMALS ........ H OR TEND ANIMALS ....... H OR TEND ANIMALS ........ H
CHILD NEEDED TO WORK CHILD NEEDED TO WORK CHILD NEEDED TO WORK
IN OTHER FAMILY BUSINESS IN OTHER FAMILY BUSINESS IN OTHER FAMILY BUSINESS
OR EARN MONEY FROM OR EARN MONEY FROM OR EARN MONEY FROM
ANOTHER EMPLOYER ....... I 1 ANOTHER EMPLOYER ...... | ANOTHER EMPLOYER ....... I
CHILD IS NOTINTERESTED ... J | CHILD IS NOT INTERESTED .. J | CHILD IS NOT INTERESTED ... J
CHILD GOTMARRIED ........ K } CHILD GOTMARRIED ....... K | CHILD GOTMARRIED ........ K
SCHOOL COSTS TOO HIGH/ SCHOOL COSTS TOO HIGH/ SCHOOL COSTS TOO HIGH/
NO MONEY TO PAY COSTS NO MONEY TO PAY COSTS NO MONEY TO PAY COSTS
OF SCHOOLING ............ L | OFSCHOOLING ........... L OF SCHOOLING ........... . L
-MIGRATION ................. M | MIGRATION .. .............. M | MIGRATION ................. M
[GIRLS ONLY] LOSS OF [GIRLS ONLY] LOSS OF [GIRLS ONLY] LOSS OF
VALUES ................... N VALUES .................. N VALUES ................... N
[GIRLS ONLY] RISK OF [GIRLS ONLY] RISK OF [GIRLS ONLY] RISK OF
PREGNANCY .............. o PREGNANCY ............. (o] PREGNANCY .............. (o]
[GIRLS ONLY] TRADITION/ [GIRLS ONLY] TRADITION/ [GIRLS ONLY] TRADITION/
CUSTOM .................. P CUSTOM ................. P CUSTOM .................. P
[GIRLS ONLY} MENSTRU- [GIRLS ONLY] MENSTRU- [GIRLS ONLY] MENSTRU-
ATION ... ... ... ........ Q| ATION ................... Q ATION ... ... ............. Q
[GIRLS ONLY] TEASING BY [GIRLS ONLY] TEASING BY [GIRLS ONLY] TEASING BY
CLASSMATES .............. R CLASSMATES ............. R CLASSMATES .............. R
OTHER___ ___ ..... S | OTHER ....8JOTHER____  ..... S
(SPECIFY) (SPECIFY) (SPECIFY)
(SKIP TO 736) (SKIP TO 736) (SKIP TO 736)
Vi )
728 | CHECK 709 LIVESWITH  DOES NOT LIVE LIVESWITH DOESNOTLIVE | LIVESWITH  DOES NOT LIVE
MOTHER WITH MOTHER MOTHER WITH MOTHER MOTHER WITH MOTHER
— |H .
v (SKIP TO 733)«— v
v (SKIP TO 733)«— (SKIP TO 733)«—
729 | How many days in
the past 2 weeks NO. OF DAYS NO.OFDAYS ........ NO.OFDAYS ......... e
has (NAME)'s
school been open? DONTKNOW ............. .98 | DONTKNOW ......... ....98 | DONTKNOW ............. . 98
730 | How many days in
the past 2 weeks NO. OF DAYS NO.OF DAYS ........ FEdaiy | NO. OF DAYS
has (NAME)
attended school? DONTKNOW .............. 98 | DONTKNOW ............. 98 | DONTKNOW ... ........... 98
731 | CHECK 729 and ANSWERS ANSWERS TO | ANSWERS ANSWERSTO | ANSWERS ANSWERS TO
730: TO 729 AND 729 AND 730 TO 729 AND 729 AND 730 TO 728 AND 729 AND 730
730 THE SAME = DIFFERENT 730 THE SAME  DIFFERENT 730 THE SAME  DIFFERENT
(SKIP TO 733) (SKIP TO 733) (SKIP TO 733)
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What is the main ILLNESS ................... 01 JILLNESS .................. 01 JILLNESS................... 01
732 | reason (NAME) BAD WEATHER ............ 02 | BADWEATHER ........... 02 | BADWEATHER -............ 02
was absent from ABUSE BY TEACHERS ...... 03 | ABUSE BY TEACHERS ..... 03 | ABUSE BY TEACHERS ...... 03
school in the last 2 CHILD DID NOT WANT CHILD DID NOT WANT CHILD DID NOT WANT
weeks? TOGO.................... 04 | TOGO................... 04 1 TOGO.........cooni. ... 04
CHILD NEEDED TO LOOK CHILD NEEDED TO LOOK CHILD NEEDED TO LOOK
AFTER YOUNGER AFTER YOUNGER AFTER YOUNGER
CHILDREN ................ 05 CHILDREN ............... 05 CHILDREN ................ 05
CHILD NEEDED TO HELP CHILD NEEDED TO HELP CHILD NEEDED TO HELP
WITH OTHER DOMESTIC WITH OTHER DOMESTIC WITH OTHER DOMESTIC
WORK, WORK IN FIELDS, WORK, WORK IN FIELDS, WORK, WORK {N FIELDS,
OR TEND ANIMALS ........ 06 OR TEND ANIMALS ....... 06 OR TEND ANIMALS ........ 06
CHILD NEEDED TO WORK CHILD NEEDED TO WORK CHILD NEEDED TO WORK
IN OTHER FAMILY BUSINESS IN OTHER FAMILY BUSINESS IN OTHER FAMILY BUSINESS
OR EARN MONEY FROM OR EARN MONEY FROM OR EARN MONEY FROM
ANOTHER EMPLOYER ..... 07 ANOTHER EMPLOYER .... 07 ANOTHER EMPLOYER ..... 07
[GIRLS ONLY] TEASING BY [GIRLS ONLY] TEASING BY [GIRLS ONLY] TEASING BY
CLASSMATES ............. 08 | CLASSMATES ............ 08 | CLASSMATES ............. 08
[GIRLS ONLY] RISK OF [GIRLS ONLY] RISK OF [GIRLS ONLY] RISK OF
PREGNANCY ............. 09 PREGNANCY ............ 09 PREGNANCY ............. 09
[GIRLS ONLY] MENSTRU- [GIRLS ONLY] MENSTRU- [GIRLS ONLY]} MENSTRU-
ATION ... ... ............ 10 ATION .................. 101 ATION ................... 10
OTHER ... 96 | OTHER .. 96 | OTHER . 96
(SPECIFY) (SPECIFY) (SPECIFY)
DONTKNOW .............. 98 | DONTKNOW ............. 98 | DONTKNOW .............. 98
733 | Does (NAME) PUBLIC .................... 1 JPUBLIC ................... 1 JPUBLIC .................... 1
attend a public PRIVATE SECULAR .......... 2 | PRIVATE SECULAR .. ....... 2 | PRIVATESECULAR .......... 2
school, a private PRIVATE RELIGIOUS ... ...... 3 | PRIVATE RELIGIOUS . ....... 3 | PRIVATE RELIGIOUS ... ... ... 3
secular school,ora | OTHER .... 4 1 OTHER ... 4 | OTHER .4
private religious (SPECIFY) (SPECIFY) (SPECIFY)
school?
734 | How much do you
pay per month in )| FG
school fees to send
(NAME) to school?
DONTKNOW .......... 999998 | DONTKNOW ......... 999998 | DON'T KNOW .......... 999998
L




735 | How much does.
your household
spend on each of
these school costs
for (NAME)?
Uniform, other
clothing, and shoes
bought for child to
wear to school (per
year)?
TEXT
Textbook rental or
purchase (per DON'T KNOW
year)?
SUPPL
School bags, pens,
exercise books,and | DON'TKNOW ............ 9998 | DONTKNOW ... ....... 9998 | DONTKNOW ............
other school
supplies (per year)?
Boarding and BOARD BOARD BOARD |:
lodging fees
DONTKNOW ............ 9998 | DONTKNOW ... ....... 9998
Transport, food and T
incidentals (per TRANS | fi|io] | FG TRANS | ]
day)? Lt 1 | | Lr .1 ]
DONTKNOW ............ 9988 { DONTKNOW ........... 9998
Tutoring (per —T—T— T T T
month)? TUTOR [iiif ] TUTOR [iifi |70 )1 FG
{ I N N
DONTKNOW ............ 9998 | DONTKNOW ........... 9998 | DONTKNOW ............
Additional money
for teacher (per
month)? TCHR "n FG TCHR
MONEY MONEY
DONTKNOW ............ 9998 | DONTKNOW ........... 9998 | DONTKNOW ............
Other expenses ’
(per year)? T T —TT T
OTHR OTHR i : OTHR | | FG
SPECIFY SPECIFY SPECIFY
(IF NOTHING
SPENT ON AN
EXPENSE, ENTER
‘0000%)
736 | RETURN TO 707 FOR NEXT CHILD; IF THERE ARE NO MORE CHILDREN BETWEEN THE AGES OF 6 AND 15, GO TO 737.
737 | What is the most difficult primary school expense NONE OF THE EXPENSES ISHARDTOPAY ................ 01
for you to pay? SCHOOLFEES == e 02
(SPECIFY TYPE OF FEE)
UNIFORM AND OTHER SCHOOLCLOTHING ................ 03
TEXTBOOKS . ... ittt aa e eeeaeaens 04
SUPPLIES ... ... e 05 \
BOARDINGAODGING ....... ... i, 06
TRANSPORTATION AND POCKETMONEY ................. 07
TUTORING . ... ettt iineenns 08
ADDITIONALMONEY FORTEACHER _..................... 09
ALL COSTSARE DIFFICULTTOPAY ............iineinnnn. 10
OTHER __ = == 96
(SPECIFY)
97




738 | Who has the final say in your family on the
following issues—you or your husband/partner, )
both you and your husband/partner, or someone RESP. HUSB/ BOTH ELSE
else? PARTN.
Whether children attend school ATTEND..... 1 2 3 4 ( )
What age children first go to school AGE........ 1 2 3 4 ( )
How much money to spend on education MONEY..... 1 2 3 4 ( )
When children stop attending school STOP....... 1 2 3 4 ( )
739 | Are school textbooks readily available in your YES 1
community? NO 2
DONTKNOW ... e 8
740 | Have you or anyone in your family ever contributed
any of the following to a primary school?
YES NO DON'T KNOW
Money for school or teacher housing construction
or maintenance, or for any other school projects MONEY.......... 1 2 8
(not including school fees)
Labor to support or maintain school buildings or
grounds LABOR.......... 1 2 8
Land for school use
LAND........... 1 2 8
Food for teachers
FOOD........... 1 2 8
Other
OTHER.......... 1
(SPECIFY)
741 | Who paid for and built [the school in your THEGOVERNMENT ... ... ... i, 1
community/the school that your child attends}? PARENTS 2
THE GOVERNMENT ANDPARENTS ........................ 3
OTHER ____ 6
(SPECIFY)
DONTKNOW ... e e, 8
742 | Have you or someone in your family contributed YES i 1
money or in kind support to a teacher at the
primary school fthe primary school in your NO e 2
community/the primary school that your child
attends]? DONTKNOW ... i e
(GO TO 744) “«
743 } What kind of contribution or support was made? MONEY .. A
LODGING ... ... i i e B
LAND .. o
FOOD ... . D
OTHER __ = .. X
(SPECIFY)
744 | Who pays the salaries of primary school teachers THEGOVERNMENT . ... ... ... 1
in [the school in your community/the school that PARENTS ... .. 2
your child attends]? THE GOVERNMENT ANDPARENTS ........................ 3
OTHER 6
(SPECIFY)
DONTKNOW ... e 8
745 | Does [the primary school in your communitythe YES 1
primary school that your child attends] have a
Parent Teacher Association? NO 2
DONTKNOW ... e

(GO TO 801) )

-l



746

Do you know any of the members of the Parent
Teacher Association of [the primary school in your
community/the primary school that your child
attends]? i

747

e

Can you tell me the name of an activity that the
Parent Teacher Association has already done or is
in the process of doing to help {the primary school
in your community/the primary school that your
child attends]?

CONSTRUCTING CLASSROOMS . ......... .ottt
UPKEEPOFTHESCHOOL .........cciiiiiiiiiiiiann..
BUYINGEQUIPMENT . ... ... ... ...
ASSISTINGTEACHERS . .. ... .. .. . . i,
OTHER

(SPECIFY)
DONTKNOW . ...ttt e

e TR T T TR TR T e TR TR TR TR R T ST e T T TN TN e N TN N R T T T T T T T T T TN T YTy




100



DEMOGRAPHIC AND HEALTH SURVEYS
COMMUNITY QUESTIONNAIRE

No. QUESTIONS CODES
133 | What is the shortest distance (in km.) between (NAME OF
THE LOCALITY) and Ehe following places: KILOMETRES
The primary school? PRIMARY SCHOOL...........
The secondary school? SECONDARY SCHOOL.........
The post office? POST OFFICE.......... ceen

The Local market?
The bank (crédit rural, mutuél, Pride)?
The bus station?

IF. IN THE LOCALITY, ENTER ™00%; IF NOT ENTER KILOMETERS.
IF “DK", ENTER ®98%. IF MORE THAN 95 KM., ENTER "95%,
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SECTION 4.  PRIMARY SCHOOLS IN THE LOCALITY

INTERVIEWER: Now we are going to speak a little bit about the primary schools that you mentioned a

little while ago.

No. QUESTIONS CODES SKIP
401 What is the name of the closest primary school? NAME
402 Where is (NAME OF PRIMARY SCHOOL)? IN THIS LOCALITY...ccvueene ceceet —4—406
IN ANOTHER LOCALITY...... ceceraal
403 What is the name of this other locality? NAME
404 Is this locality in the same district/neighborhood? YES........ cesescassinscscennuan 1 ~—sb06
: NO.cocioeneeracacosnanncaas B4
405 Is this locality in the same sub-prefecture or YES...... cecnnaas cencenacans R |
commne? NO....... “sesssecencaccnce ceencel
406 How far is it (in kms.) from here ?
(ENTER “00" IF LESS THAN 1 KILOMETER. If THE DISTANCE IS KILOMETERS...c0vvncrenes
BETWEEN 1 AND 94 KILOMETERS, ENTER THE NUMBER GIVEN.
IF THE DISTANCE IS 95 KMS OR MORE, ENTER “95%), DON'T KNOM....... essoncnces eae98
407 | Do most parents send their children to YES..ceen.. teccsvsscsssscscncnss]l ——409
(NAME OF THE PRIMARY SCHOOL)? NO...... ceerecsacensnsans cecaeesl
408 What is the principal reason that parents don't send SCHOOL TOO FAR.....ccccene PR 1 )
their children to this school? CLASS SIZE TOO LARGE...........02
SCHOOL IS POOR QUALITY.........03
SCHOOL DOES NOT TEACH WHAT
SHOULD BE TAUGHT........ eeesesa04
TEACHERS OFTEN ABSENT.......... 05
CAN'T PAY FEES/(FOR) SCHOOL
SUPPLIES...cccvnerivrcncnnce..06
CAN'T PAY OTHER COSTS
(UNIFORM, OTHER REQUIRED
ITEMS)ucoenencecenananne reees07
NOT SAFE....c.cceneevesennen. .08 *
EDUCATION IS NOT CONSIDERED
NECESSARY....cccnrccrcenceaas 09
PARENTS NEED CHILDREN
TO WORK..ovecnreranncacanans ..10
OTHER 96
(SPECIFY)
409 | Do most parents send their girls to YES..... cesertcanans cececnenen el b1t
(NAME OF THE PRIMARY SCHOOL)? NO.cocnceracaanancann [ .2 -
410 What is the principal reason that parents don't send SCHOOL TOO FAR............ ceeeal1
their daughters to this school? ) CLASS SIZE TOO LARGE.......... .02
SCHOOL IS POOR QUALITY........ .03
SCHOOL DOES NOT TEACH WHAT
SHOULD BE TAUGHT..... cssoccess04
TEACHERS OFTEN ABSENT..........05
CAN'T PAY FEES/(FOR) SCHOOL
SUPPLIES....... esssennsn eeves06
CAN'T PAY OTHER COSTS
(UNIFORM, OTHER REQUIRED
D 9§ 5.1 R | 7 4
NOT SAFE/FEAR OF PREGNANCY.....08 :
EDUCATION IS NOT CONSIDERED *
NECESSARY........... ceccnnces .09
PARENTS NEED GIRLS
TO WORK. . veveeceann vecsveceaesll
OTHER 96
(SPECIFY)
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No. QUESTIONS CODES sKIpP
N What's the most common mode of transportation that ON FOOT....ccnvecvinnnnnaneanas0l ~4—2413
students use to get to (NAME OF THE PRIMARY SCHOOL)? BICYCLE............ aveessa02
PUBLIC TRANSPORT... ceeeras03
SCHOOL BUS.....ccvvecnvencanes 04
L R . 1
CANOE /DOUGOUT/PIROGUE. ....... ..06
OTHER 96
(SPECIFY)
412 How much time does it take to get to (NAME OF THE
PRIMARY SCHOOL) using the most common mode of MINUTES...ccvvreerenen.
tranportation? :
CRECORD TIME IN MINUTES) DON'T KNOW.....ooveeereneee. 98
413 How Llong does it take a student in first grade to watk
: to (NAME OF THE PRIMARY SCHOOL)? MINUTES...ccvenacee..
C(RECORD TIME IN MINUTES) DON'T KNOM........ ceccessnan 998
414 Is this school public, private, or religious? PUBLIC SCHOOL........ seecccncenal
» SECULAR PRIVATE SCHOOL..........2
RELIGIOUS PRIVATE SCHOOL....... .3
415 Are girls and boys taught in the same classroom at YES.cenneerarceancocaronccnnsana 1
(NAME OF THE PRIMARY SCHOOL)? NO..voveonnnn ccsevenscssannsesne 2
416 Are several grades taught at the same time in the same YES.ieneeineneencracnrcosaaannen 1
classroom by the same teacher? ND..ovvvreoaneeesnocnnsanencneaanl
417 Does (NAME OF THE PRIMARY SCHOOL) have one school ONE BUILDING........... cesescanse 1
building, more than one school building, or no school MORE THAN ONE BUILDING...... el
building at all? NO BUILDING............. cecanne 3 —1—»420
- 418 Are classes generally held in the school building(s)? YES.icouenrecancsrransonnnaas eeet 4421
NO........ teteeccencnsnssaancan .2
419 why aren't classes generally held inside the school NOT ENOUGH SPACE......ccce0ceve. 1
building(s)? - TOO HOT..ceeereenreneveccccnceeasl
BUILDING UNSAFE........... cecsasd
OTHER .ol
(SPECIFY)
420 Where are classes generally held? IN MOTHéR BUILDING.......... eeol
OUTSIDE
TENTS.eeerceearneerenn. [ .2
CABANAS/SHELTERS.......... .3
UNDER TRESS......ccvcvuee.. P 4 424
.OTHER 5
(SPECIFY)
421 Is (are) are the school building(s) large enough to hold YES.oueereeuesonncsnccanancnnnns 1
all of the students? NDeocieorareericoacrenccnscenns 2
422 Does the school have: YES NO DK
Desks for the students? DESKS 1 2 8
Communal bathrooms? COMMUNAL BATHROOMS 1 2 8
Separate bathrooms for girls and boys? SEPARATE BATHROOMS 1 2 8
Windows? ) WINDOWS 1 2 8
Electricity? ELECTRICITY 1 2 8
L 1,423
423 What is the condition of the building(s) where classes GOOD.cvcrenercnuanensconcannonna 1
are held? AVERAGE....covinvececroncacncnos 2
POOR..... creesrannsenas cessesnan 3
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No.

QUESTIONS

CODES

sKIP

424

what is the principal source of drinking water used by
the students when they are at school?

TAP WATER..cevovcecaccannceeaa..01
WELL WATER....cccccnnnnencess...02
SURFACE WATER (SPRING,RIVER)....03
RAIN WATER.....c.veececccennnss., 04
WATER TANKER.....ccevnvecrnneassa.05
WATER VENDOR......cceccenceen. .06
NONE............ RPN « I §
96

(SPECIFY)

425

what grades are there this year at (NAME OF THE PRIMARY
SCHOOL)?

[CIRCLE ALL THE GRADES THAT EXIST AT THE SCHOOL]

CHECK 425:

IF NOT ALL THE GRADES ARE CIRCLED

v

IF ALL THE GRADES ARE CIRCLED

GRADE
1.2 3 4 5 6

———439

(NAME OF THE PRIMARY SCHOOL)?

427 Lls there another school in your locality or a SAME LOCALITY....cccuaeccaccnaes 1 431
neighboring locality that offers the primary grades that NEIGHBORING LOCALITY...cvceen... 2
are not available at (NAME OF THE PRIMARY SCHOOL)? NOuovicnerereeeanccooncoceoncanaa 3 ——s439
DON'T KNOW.....c0cacencceccnans o8 ~—2439
428 What is the name of this locality? NAME
429 Is this locality in the same district? YES.oeeoeerercconccnnanne esnsuea 1 4+—»431
T+ PP cssesavesesranncesed
430 Is this locality in the same sub-prefecture or commune? YES.ceeeneereesnsanannas cenvenal
) NO..... P vesseeses cesscccnsa 2
431 How far is it (in kms.) from here ? | — |
CENTER %00% IF LESS THAN 1 KILOMETER. IF THE DISTANCE IS KILGETERS..............I l I
BETWEEN 1 AND 94 KILOMETERS, ENTER THE NUMBER GIVEN.
IF THE DISTANCE IS 95 KNS OR MORE, ENTER #95%), DON'T KNOW.....cccovuancceeaea.98
432 what's the most common mode of transportation that SCHOOL BUS....voccvececccnnanna, 01
students use to get to (NAME. OF THE PRIMARY SCHOOL)? PRIVATE CAR....cccevecnumanccces 02
PUBLIC TRANSPORT....ccevevve...03
BICYCLE...ccivveececnncnaceseaa.04
CANOE/DOUGOUT /PIROGUE . . ..o ... 05
ANIMAL'S BACK....ccvecaceas «sss06
ON FOOT..ccecccecanncacann cese 07 4—434
OTHER _ 96
(SPECIFY)
433 How much time does it take to get to (NAME OF THE
PRIMARY SCHOOL) using the most common mode of MINUTES....ccceeeecnnnan
tranportation?
(RECORD TIME IN MINUTES) DON'T KNOM......ccnceuen ce-..98
434 How long does it take a student in first grade to walk
to (NAME OF THE PRIMARY SCHOOL)? MINUTES.....coca0aeee
“"(RECORD TIME IN MINUTES) DON'T KNOW...evneeeennannns 998
435 Do most parents send their children to YES.ceenarannens eseconesnsonsnan 1 1437
NO.ccncmrecrrecnnannccansscsanes 2
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No. QUESTIONS CODES SKIP
436 | What is the principal reason that parents don't send SCHOOL TOO FAR.....c.ccncevee..01
their children to this school? CLASS SIZE TOO LARGE...........02
SCHOOL IS POOR QUALITY.........03
SCHOOL DOES NOT TEACH WHAT
SHOULD BE TAUGHT........cc....04
TEACHERS OFTEN ABSENT..........05
CAN'T PAY FEES/(FOR) SCHOOL
SUPPLIES....ccvevennaneans cees06
CAN®T PAY OTHER COSTS
(UNIFORM, OTHER REQUIRED
ITEMS)eeueenncnen.... PR 14
NOT SAFE......cccvvevevenncea..08
EDUCATION NOT CONSIDERED
NECESSARY....c.ccvvevreecnee.09
PARENTS NEED CHILDREN
TO WORK. ccueveecenncann cencas .10
OTHER 96
(SPECIFY)
437 | Do most parents send their girls to YESeeeeenaenrencscecrnssscacanns 1 439
{NAME OF THE PRIMARY SCHOOL)? R4
438 | What is the principal reason that parents don't send SCHOOL TOO FAR..... veesrecnsens o1
their girls to this school? CLASS SIZE TOO LARGE...........02
SCHOOL IS POOR QUALITY........ .03
SCHOOL DOES NOT TEACH WHAT
SHOULD BE TAUGHT........ PP 1 A
TEACHERS OFTEN ABSENT..........05
CAN'T PAY FEES/(FOR) SCHOOL
N SUPPLIES...ccccvveecsccnnnee. .06
CAN*T PAY OTHER COSTS
C(UNIFORM, OTHER REQUIRED
ITEMS)....... cesencnonns ceess07
NOT SAFE/FEAR OF PREGNANCY.....08
EDUCATION IS NOT CONSIDERED
NECESSARY....... esccsscccces..09
PARENTS NEED GIRLS
TO WORK. .ccoeveceenerannncans-10
OTHER _ 9
(SPECIFY)
We have talked about specific primary schools. Now I would like to talk with you about the children of
your locality.
No. QUESTIONS CODES SKIP
439 In general, among the children of your locality, does the | YES......... tecesecencacans |
same number of girls as boys enroll in first grade? NO, MORE BOYS THAN GIRLS........2
. | NO, MORE GIRLS THAN BOYS..... 3
440 | Does the same number of girts as boys finish primary YES.euoemtetamtoarotrocaicnnanann 1 443
school? . NO, MORE BUYS THAN GIRLS........ 2 ——»hh2
NO, MORE GIRLS THAN BOYS........ 3
441 what is the principal reason that boys do not finish SCHOOL TOO FAR....ccocvreennen. 01 |-
primary school? CLASS SIZE TOO LARGE........... 02
SCHOOL IS POOR QUALITY.........03
SCHOOL DOES MOT TEACH WHAT
SHOULD BE TAUGHT...... cevecees 04
TEACHERS OFTEN ABSENT..........05
CAN'T PAY FEES/(FOR) SCHOOL
SUPPLIES...ccvauencnnnn eecnse06
CAN'T PAY OTHER COSTS
(UNIFORM, OTHER REQUIRED 443
ITEMS) . cvennenceoncrncacnnesa07
NOT SAFE...cccveveccncas eesees.08
FURTHER EDUCATION 1S NOT
CONSIDERED NECESSARY..........09
PARENTS NEED CHILDREM
TO WORK.ccevvncncnncens S L]
REPEATED FAlI.URES/LAZY. ........ ih!
OTHER 96 |-
(SPECIFY)
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No. QUESTIONS CODES SK1P
442 What is the principal reason that girls do not finish SCHOOL TOO FAR....cocevenens...01
primary school? CLASS SIZE TOO LARGE...........02
SCHOOL IS POOR QUALITY.........03
SCHOOL DOES NOT TEACH WHAT
SHOULD BE TAUGHT..............04
TEACHERS OFTEN ABSENT..........05
CAN'T PAY FEES/(FOR) SCHOOL
SUPPLIES..cvccerncncnncane ces 06
CAN'T PAY OTHER COSTS
(UNIFORM, OTHER REQUIRED
ITEMS)....o0eets P 1 T 4
‘NOT SAFE/FEAR OF PREGNANCY.....08
FURTHER EDUCATION NOT
CONSIDERED NECESSARY..........09
PARENTS NEED CHILDREM
TO WORK...... ssessesscsanansee 10
REPEATED FAlLlRES/LAZY.........H
MARRIAGE......ccv0veennnnncae..12
PREGNANCY......c0evenveveceenaeld
OTHER 96
(SPECIFY)
443 0f the following choices, name the two that, according
to you, would have the most impact in increasing the -
number of boys who attend school?
- start public awareness campaigns PUBLIC AWARENESS CAMPAIGN..... .-A
- improve parent's working conditions so that children
do not have to assume domestic tasks IMPROVE WORKING CONDITIONS...... B
- find resources for constructing and repairing schools FIND RESOURCES....cecnuc.n eeasas c
- lower the cost\of school LOWER COSTS...cecvecrvarancacenn
- create revénue generating actwutles REVNEUE GENERATING M:TIVITIES...E
- improve means of transportation IMPROVE TRANSPORTATION..........F
- offer all primary grades in the same school ALL PRIMARY GRADES IN SCHOOL....G
- reinforce/improve school personnel IMPROVE PERSONNEL.....ccccaneno.H
173 0f the following choices, name the two that, according
to you, would have the most impact in increasing the
rumber of girls who attend school?
- start public awareness campaigns PUBLIC AWARENESS CAMPAIGNS......A b
- improve parent's working conditions so that children
do not have to assume domestic tasks IMPROVE WORKING CONDITIONS...... B
- find resources for constructing and repairing schools FIND RESOURCES.....cccecceaneenn [
- lower the cost of school LOWER COSTS...c.cvinvnnmnncnnnnean D
- create revenue generating activities REVENUE GEMERATING ACTIVITIES...E
~ improve means of transportation IMPROVE TRAMSPORTATION.......... F
- offer all primary grades in the same schoot ALL PRIMARY GRADES IN SCHOOL....G
- reinforce/improve school personnel IMPROVE PERSONNEL....cccneeenon. H
445 Has your community as a whole given material support: to
the primary school, such as building classrooms, YES..... teevessescnaana teanecene 1 -
supervising teachers, buying books, etc.? NO...... tescectonana cssesasscnce 2 —+—»SEC.S
446 What type of association is responsible for the type of PTAcecerceiiacciecoracnceene R
material support? CITIZEN'S ASSOCIATION........... B
RELIGIOUS GROUPS...... ceccessnse c
NGO...cccvarnnrnaes [ : ]
OTHER E
(SPECIFY)
447 How is this material support collected? YES NO
Each family that has a child in school pays dues? 1 2
Every family in the conmunity pays dues? 1 2
The whole community participates in collecting funds? 1 2
Other means of collection? 1 2
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